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Framewaork for Teaching Proficiency System

DOMAIN 2: THE CLASSROOM ENVIRONMENT

Component 2a: Creating an Environment of Respect and Rapport

Teaching depends, fundamantally, on the quality of relationships among individuals. Teachers must manage relationships with students and must ensure that relation-
ships among students are positive and supportive. Verbal and nonverbal behavior and patterns of interactions contribute to the overall tone of the class. in a respectful
environment, all students feel valued and safe, encouraging them to take intellectual risks.

The elements of component 2a are:

» Teacher Interacticns with students, including both words and actions
Ateacher’s interactions with students set the tone for the classroom. Through their interactions, teachers convey that they care about their students,

+ Student interactions with other students, including both words and actions
How students treat each other is as important as how teachers treat students—ond arguably, for students, even more important. At its worst, peor tregtment
resuits in bullying, which can poison the environment of an entire school, At its best, positive interactions among students are mutuatly supportive and create an
emotionally healthy school enviranment. It's the feacher s responsibility both to mode! and teach students how to engage in respectiul interactions with one another;

Indicators include:

» Respectful talk and turn-taking

» Attention to students’ background and lives outsids of the classroom
» Teacher and student body language

» Physical proximity

= Warmth and caring

+  Politeness and dignity

» Encouragement

= Active listening

» Falrness
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Cemponent 2a: Creating an Environment of Respect and Rapport

teacher and individual students are
highly respectful, reflecting genuine
warmth and caring and sensitivity

to students as individuals, Students ;

Classrocom interactions ameng the

exhibit respect for the teacher and

contribute to high levels of civil- |
ity among all members of the class. |
The nret result of interactions is that |

of connections with students as |

individuals,

Teacher-student interactions are !
friendly and demonstrate general :
caring and respect. Such interactions |

are appropriate to the ages of the ‘
students. Students exhibit respect |

for the teacher. Interactions among

students are generally polite and .
respectful, The teacher responds i

successfully to disrespectiul behav-
for among students. The net result of
the interactions is pelite and respect-
ful, but business-like.

CRITICAL ATTRIBUTES

I addition to the characteristics of a level of parformance 3,

« The teacher demoenstrates knowledge and caring
about individual students’ lives beyond school.

« When necessary, students correct ane another
in their conduct toward classmates,

+ Theteacher’s response to a student's incorract
respense respects the student’s dignity.

CRITICAL ATTRIBUTES

+ Talk between the teacher and students and among
students is uniformly respectful,

+ Tha teacher makes general connections with
individual students.

« Students exhibit respect for the teacher.

+ The teacher responds to disrespectful behavier
among students.
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FOSSIBLE EXAMPLES

« Teacher inquires about o student’s soccer gome
last weekend,

Students say “Shhh"to olossmotes while the
teacher or another student is speaking.

Students clop enthusiasticaily for one another's
presentations for a job well done.

The teacher says, “Thot's an interesting ided, Studeant
J, but you're forgetting...”

And others...

© POSSIBLE EXAMPLES

+ The teacher greets students by neme as they enter
the class or during the lesson.

The teacher gets on the same level with students,
stich as kneeling beside a student working at o desk.

Students attend fully to what the teacher is saying.
Students wait for classmates to finish speaking
before beginning to talk,

Students applaud politely following a classmate’s
presentation to the class,

Students help each other and gccept help from
each other

The teacher and students use courtesies such os
pleasesthank you, excuse me.

The teacher says, "Dor't talk that way o vour
classmetes,"and the insults stop.

And others...

+
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Patterns of classroom interactions,

both between the teacher and ;
students and among students, :

are generally appropriate but may :

reflect oceasional inconsistencies,
favoritism, and disregard for stu-

dents’ ages, cultures, and devei- |

opmental levels. Students rarely !

demonstrate disrespect for one .
another. The teacher attempts to

respond to disrespectful behavior,
with uneven results. The net result

of the interactions is neutral: con- -
veying neither warmth nor conflict. |

Patterns of classroom interactions,
hoth between the teacher and sty-
dents and among students, are

ineensitive to students’ ages, cultur-
al backgrounds, and developmental
levels. Interactions are character-
ized by sarcasm, put-downs, or con-
flict. The teacher does not deal with
disrespectiul behavior.

mostly negative, inappropriate, or -

CRITICAL ATTRIBUTES

+ The quality of Interactions between the teacher
and students, or among students, is Unaven, with
cccasional disrespect.

The teacher attempts to respoand to disrespectiul
tehavior ameng students, with uneven resiilts,

The teacher attempts to make connections with

.

. individual students, but student reactfons indicate )
that ths sfforts are not completaly successfui_or

are unusual.

CRITICAL ATTRIBUTES

The teacher uses disrespectful taik toward
students,

Student body tanguage indicates feelings of hurt
or insecurity.

The teacher does niot address disrespectful
interactions among students.

The teacher displays no familiarity with or
caring about individual students’ interests or
personalities.

Students use disrespectful talk toward one
another with no response from the teacher.

.

| POSSIBLE EXAMPLES

. clossmates,” but student shrugs his/her shoulders,

4
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Students attend pussively to the teacher; but tend to
tatk, pass notes, ete. when other students are talking,

A few students do not engage with others in the
clossroom, even when put together in smoll groups.

Students apploud haifheartedly following a
classmate’s presentction to the cluss.

The teacher says, "Don't talk that way to your

And others...

POSSIBLE EXAMPLES

Astudent siurmps in his/her chair following o
comment by the teacher,

Students roll their eyes at a classmote’s ideg; the
tegeher doss not respand,

Many students tatk when the teacher and other
students are talking; the teacher does not ask them
to stop.

The teocher does not call students by their names.
Some students refuse to work with other students.

- And others....

........................-..-n.......‘..........4-.....................................n-.........-.....-...............
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Component 2b: Establishing a Culture for Learning

A"culture for learning” refers to the atmosphere in the classroom that reflects the importance of the work undartaken by both students and teacher. It describes the
norms that govern interactions among individuals about the activities and assignmants, the look of the classroom, and the géneral tone of the class. A classroom with a
strong culture for learning is characterized by high cognitive ensrgy, by a sense that what is happening there is impartant, and that it is essential to get it right. There are
high expectations for all students, and the classroom is a place where the teacher and students value {earnlng and hard work.

The elements of component 2b are: CE
» Importance of the content and of fearning s s
In o clessroom with a strong culture for learning, teachers convey the essentialimportonce of what the students are learning.
« Expectations for learning and achievement

In clossrooms with robust cuftures for learning, all students receive the message that while the work is challenging they are capable of achieving it if they are
prepared to work hard. ;

= Student pride In work
When students are convinced of their capabilities, they are willing to devote energy to the task at hand, and they take pride in their accomplishments. They may 7
undertake revisions on their own, or show a visitor o recent paper or project they hove produced,

Indicators include: :

+ Bellefin the value of the work ) c ;
+  Expectations are high and supported through both verbal and nonverbal behaviors

« Quality is expected and recognized

« Effort and persistence are expected and recognized-

» Confidence in ability is evidenced by the teacher’s and students’ language and behaviors

= Expectation for all students to participate

Framework for Teaching « Copyright & 2011, Charlotte Dantelson. All Rights Reserved, - Page 4
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Component 2b: Establishing a Culture for Learning

The classroom culture is a cognl- -

tively vibrant place, characterized '
. In addition to the characteristics of a level of performance 3,

by & shared betief in the importance

of learning. The teacher conveys

high expectations for learning by all

students and insists on hard work;
students assume responsibility for
high quality by initiating improve- -
ments, making revislons, adding

detail, and/or helping peers.

The classroom culture is a cogni-
tively busy place where leaming is

valied by all, with high expecta- -
tiens for learning the norm for most .

students, The teacher corveys that
with hard work students can be suc-

cessful; students understand their °

role as learners and consistently
expend effort to learn. Classroom
interactions support learning and
hard work.

CRITICAL ATTRIBUTES

.

« The teacher demonstrates a high regard for student

The tzacher cammunicates a genuine passion for
the subject.

Students indicate that they are not satisfied unless

* they have complete understanding.

| POSSIBLE EXAMPLES

Student questions and comments indicate a desire |,

to understand the content rather than, for example,
simply learning a procedure for getting the correct
answer,

Students recognize the efforts of thelr clasemates, :

Students take initiative in improving the quality of
their work.

CRITICAL ATTRIBUTES

The teacher communicates the importance of

learning and that with hard work all students can be.

successful init,

abilities,

+ The teacher expects student effort and recognizes it. |

Students put forth good effort to complete work of .

high quality.
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+

The teacher says, “It’s really fun to find the patterns
for factoring polynomiais,”

A student asks a classmote to explain o concept or
procedure since he didn't quite follow the teocher’s
explanation. .

Students question one onother on answers.

A student asks the teacher whether she can redo
a piece of work since she now sees how it coulid be
strengthened.

Students work even when the teacher isn't working
with them or directing their efforts.

And others...

POSSIBLE EXAMPLES

.

The teccher stys, “This is important: you'll need to
speak grammatical English when you opply for a job.”

The teacher says, "This idea is really important! it's
central fo eur understanding of history”

The teacher says, "Let’s work an this together. it's hard,
but yau alt will be able to do it well”

The teocher hands a paper back to o student, saying
“f know you con do o batter job on this.” The student
accepts it without complaint.

Students get to work when an assignment is given or
after entering the room.

And others...
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The e¢lassroom culture is charac-

interested in completion of a task

rather than quality. The teacher |
conhveys that student success is |
the result of natural ability rather |
than hard work; high expectations |

| CRITICAL ATTRIBUTES

terized by little commitment to |
learning by the teacher or students.
The teacher appears to be onty !
“going through the metions,” and |
students indicate that they are

for learning are reserved for those !
students thought to have a naturai

aptitude for the subject. .

commitment to learning and/or little
or ne investment of student energy
in the task at hand. Hard work is not
expected or valued. Medium to low
expectations for student achieve-
ment are the norm, with high expec-
tations for learning reserved foronly
one of two students.

The classroom culture is character- :
ized by a lack of teacher or student ;

» The teacher’s energy for the work is heutral,
indicating neither a high level of commitment hor
“blowing it off”

The teacher conveys high expectations for only
some students.

Students comply with the teacher’s expectations
for learning, but don’t indicate commitment or
their own inftiative for the work.

Many students indicate that they are looking for
an easy path to completing the work,

c e

CRITICAL ATTRIBUTES

= Theteachar conveys that the reasons for the
work are external.

The teacher canveys te at least some students
that the work is too challenging for them.

The teacher trivializes the learhing goals and
assignments,

+ Students exhibit little or no pride in their work,

» Class time s devoted more to socializing than
to learning.

Framework for Teaching Proficiency Syster

: POSSIBLE EXAMPLES

The teacher says, “Let’s get through this."
The teacher says, "I think most of you will be abler
to do this.”

Students consult with ane another to determine

how to fitl in o worksheet, without challenging
clossrnates'thinking.

The teacher does not encourage students who are”
struggling. -
Some students get to work after an assignment is
given or after entering the room.

And others...

POSSIBLE EXAMPLES

The teacher tells students thot they're doing a
fesson because it's on the test, in the hook, or is
district-directed.

The teocher says to o student, "Why don't you try
this easier problem?"

Students turn in sloppy or incomplete work.
Students don't engage in work, ond the teocher
ighores it.

Students have nat completed thelr hamework, ond
the teacher does not respond.

Almost ol of the activitfes are busy work.
And others...

T L L LT T D D T L L LIy
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Component 2¢c: Managing Classroom Procedures

A smoothly functioning classroom is a prerequisite to good instruction and high levels of student engagement. Teachers who demonstrate strengths in this component
establish and monitor routines and procedures for the smooth operation of the classraom and the efficient use of time. Hallmarks of a weli-managed classroom are

that students work productively in instructional groups aven when not under the direct supervision of the teacher, non-instructional tasks are completed efficiently,

and management of transitions between activities and of materials and supplies is skillfully done in order te maintain momentum and maximize instructional time, The
establishment of efficient routines, and teaching students to employ them, may be inferred from the sense that the class “runs itself* At the highest level of performance,
the students themselves contribute to the use of these routines. ERE— s

The elements of component 2¢ are:

+ Management of instructional groups
Much work in classrooms cceurs in small groups; small-group work enables students te work with their clussmates, te discuss possible apprecches to a problem,
and to benefit from one another's thinking. But students connot be expected to outomaticolly know how to work productively in small groups. These skitls, like
others, must be taught, and in o well-run clossroom students ore able fo work independently in groups, with tittle supervision from the teacher,
Note: Grouping of students Is also an element for 3¢: Engaging Students in Learning. I that component, however, the focus is on use of student groups to
maximize student engugement in learning. In other words, 3¢ deals with the nature of what students are doing in the small group; this component centers on the
procedures students have been tought for working productively independent of direct teccher SUDBIYISION..

+ Management of transitions
Many lessons enguge students in different types of activities—{arge group, small group, independent work—and in o well-run classroom transitions hetween
these different activities and grouping patterns proceed easily and smoothly. Little time is lost as students move from one activity to.another; they know the dritl
and execute it seamlessly.

Management of materials and supplies

Aclear indication of o teacher's skill lies in the provedures for the distribution and collection of materials: experienced teachers hove alf necessary materiofs ot
hond and have taught students to implemant the routines with o minimum of disruption to the flow of instruction.

» Performance of non-instructiona! duties

Accomplished teachers are masters of ruititasking; they take attendance, for example, while students are beginning o task thot has been written on the board,
Furthermore, where appropriate, students themselves contribute to the design and execution of routines for other non-instructional matters, such as the lunch
count or the return of permission stips for o class trip. Overall, little instructional time is lost in such activities.

Indicators include:
+ Smooth functioning of all routines
+ Little of ne loss of instructional time
+ Students playing an important role in carrying cut the routines

+ Students know what to do, where to move
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Component 2c: Managing Classroom Procedures

Instructional time is maximized due
to efficient classroorn routines and
procedures, Students contribute

to the management of instruction- .

al groups, transitions, and/or the

handling of materfals and supplies.
Routines are well understood and :

may be initiated by students.

time due to effective classroom

routines and procedures. The teach- |

There is little loss of instructional |

er's management of instructional °
groups and/or the handling of ma- .
terials and supplies is consistently '
successful. With minimal guidance
and prompting, students follow es- '

tablished classroom routines.

CRITICAL ATTRIBUTES
In addition to the characteristics of a level of performanca 3,
+ Students take the initiative with their classmates -
to engure that thefr time is used productively.
+ Students themselves ensure that transitions and
other routines are accomplished smoothly.

» Students take initiative in distributing and
coliecting materials efficiently.

CRITICAL ATTRIBUTES

The students are productively engaged during
small-group work.

Transitions between large- and small-group
activities are smooth.

Routines for distributicn and collection of
materials and supplies work efficlently.

Classroom routines function emoothly.

-

-
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POSSIBLE EXAMPLES

.

Students redirect classmates in small groups not
working directly with the teocher to be more efficient

- in their work.

A student reminds classmates of the roles that they ~ -
are to play within the group.

A student redirects o clossmate to the table she
should be ot following o transition.
Students propose an improved attention signal,

Studients independantly check themselves into closs
on the attendance hoard.

And others...

POSSIBLE EXAMPLES

.

.

Students get started on an activity while the teacher
takes attendance.

Students move directly between lorge- and smatl-
Eroup activities.

The teacher has an established timing device, such
as counting down, to signal students to return to
their desks.

The teacher hos on established attention signal,
such as rafsing @ hand or dimming the lights.

Qne miember of each small group collects materiols
for the table.

There is an estoblishad color-coded system
indicating where materials should be stored.

In small-group work, students have established
rofes; they listen to one another, summarize different
views, efc.

Clean-up at the end of o lesson is fost and efficient.
And others...
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is inconsistent, leading to some

disruption of learning. With regular

Some instructional time is lost due
to only partially effective class- :
room roytines and procedures, The
teacher's management of instruc- :
tional groups, transitions, and/or the :
handling of materials and supplies :

uidance and’ prompting, students |
gl .

follow established reutines,

Much instructional time is lost due
to inefficient classroom routines
and procedures.There is littte or no
evidence of the teacher managing
instructional ' groups, transitions,
and/or the handiing of materials
and supplies effectively. There is

little evidence that students know .

or follow established routines.

CRITICAL ATTRIBUTES

+ Procedures for transitions and fer distribution/
collection of materials seem to have been
established, but their operation is rough.

» Small groups are only partially engaged while not
working directly with the teacher.

= Classroom routines funstion unevenly,

CRITICAL ATTRIBUTES

« Students not working with the teacher are hot
productively engaged or are disruptive to the
class.

+ There are no established procedures for
distributing and coliecting materials.

+ Procedures for other activities are confused
or chaotic.

Framework for Teaching Proficiency System

| POSSIBLE EXAMPLES

Some students not working with the teucher are
off task.

Transition between lorgs and small group octivities
requires five minutes, but ft Is accomplished.

Students ask what they are to do when materials are
being distributed or collected.

Students ask sorme clurifying questions about
procedures.

Taking attendance is not fully routingzed; studenis
are idle while the teacher filis out the attendance
form.

And others...

POSSIBLE EXAMPLES

When moving into smoll groups, students ask
questions as to where they are stipposed to go,
whsther they should take their chairs, ete.

There are long lines for materials and supplies, or
distributing supplies is time-consurming
Students bump into one another while lining up or
sharpening pencils,

Rotl-taking consumes @ lot of time at the beginning
of the lesson and students are nat working on
anything else in the meantime.

And others...

D R R N I L L L I I I I I I I I I I I T T T T
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Component 2d: Managing Student Bshavior

Inorder for students to be able to engage deeply with content, the classroom environmenit must be orderly; the atmosphere must feel business-like and productive, with-
out being authoritarian. In a productive classroom, standards of conduct are clear to students; they know what they are permitted to do, and what they can expect of their
classmates. Even when their behavior is being corrected, students feel respected; their dignity is not undermined. Skilled teachers regard positive student behavior not
asan end in itself, but as a prerequisite to high levels of engagement in content.

The elements of component 2d are: .- - - s

« Expectations
Itis clear, efther from what the teacher says or by irference from student actions, that expectations for student conduct have been established ond thot they are
heing implemented.

«  Manitoring of student behavior )
Experienced teachers seem to have eyes in the backs of their heads; they are attuned to what'’s happening fn the classroom and can move subtly to help students,
when necessary, re-engage with the content being addressed in the lesson. At a high level, such monitoring is preventive and subtle, which may make it challenging
to chserve.

« Response to student misbehavior
Even experienced teachers find that their students occasionatly violote one or another of the agreed-upon standards of conduct; how the teacher responds to
such infractions fs on importont mark of the teacher’s skill ond provides students with an indicotion of how seriously the teacher takes the behavior standards. S
Accomplished teachers try to understand why studants are conducting themselves in such o manner (are they unsure of the content? are they trying to impross ’
their frisnds?) and respond in o woy thot respscts the dignity of the student. The best responsss ore those that oddress misbehavior early in on episads, glthough ‘
this is not always possible.

Indicators-include:

+ Clear standards of conduct, possTbly posted, and possibly referred to during a lesson

+ Absence of acrimeny between teacher and students concerning behavior
« Teacher awareness of student conduct
» Preventive action when needed by the teacher

+ Fairness

» Absence of misbehavior

Framework for Teaching - Copyright @ 2011, Charlotte Danlelson. All Rights Reserved. Bage 10
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Component 2d: Managing Student Behavior

priate. Students take an active role

Student behavior is entirely appro- :

CRITICAL ATTRIBUTES

. In addition to the characteristics of a lavel of performance 3,

in monitering their own behavior :

and that of other students against |

standards of conduct.The teacher’s ; -

monitoring of student behavior is .
subtle and preventive. The teacher's |

response to student misbehavior |

is sepsitive to individual student :
needs and respects student dignity,

Student behavior is generally ap-
propriate. The teacher monitors stu-
dent behavier against sstablished
standards of conduct. The teachet's
response to student mishehavior

spectful to students, and effective.

is consistent, appropriate and re- ;

+ Student behavior Is entirely appropriate; there
Is no evidence of student mishehavior,

speaking, just maoving about the classroem.

= Students respectiully intervene with classmates
as appropriate to ensuve compliance with
standards of conduct,

CRITICAL ATTRIBUTES
Standards of conduct have been established.
Student hehavier is generally appropriate,

.

.

effective.
The teacher acknowledges good behavior,

.
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The teacher moniters student behavior without -

The teacher frequently monitors student behavior.
The teacher’s response to student misbehavior is

¢ POSSIBLE EXAMPLES

» Astudent suggests a revision to one of the
classroom rules.
The teacher notices thot some students are totking

~among themsalves and, without @ word, moves
nearer to them; the talking stops.

The teacher asks to speak to a student privately
ahout mishehavior.

A student remind's his clussmates of the closs rule
about chewing gum.

Ahd athers...

.

! POSSIBLE EXAMPLES

+ Upon o nonverbol signal from the teacher, students
correct their behavior,

« The teocher moves to every section of the classroom,
keeping o close eye on student behavior.

+ The teacher gives @ student o hard look, ond the
student stops talking to her neighbor.

= And others...
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Standards of conduct appear to | CRITICALAT'.FRIBUTES : POSSIBLE EXAMPLES

have been established, but their | . Theteacher attempts to maintain order in the . Clossroom rules are posted, but neither teacher nor
implementation is inconsistent. The | classroom but with uneven success; standards of studerits refer to them.
teacher tries, with uneven resuits, | conduct, if they exist, are not evident.

« The teacher repeatedily asks students to take their

T T T P R R SR R

ta monitor student behavior and re- - Theteacher attempts to keep track of student : seats; some ignare hirn or her,
spondto student mishehavior. There | behavior, but with no apparent system. . - Toone student: "Where's your late pass? Go to the
is inconsistent implernentation of the - -

= Theteacher’s response to student misbehavior . © - office.”To ancther: "You don't have o lote poss? Come
standards of conduct. : is inconsistent: sometimes very harsh, other - .. | in and take your seqt; you've missed enough already”
times lenient. P« Andothers..

i

There appear to be no established CRITICAL ATTRIBUTES POSSIBLE EXAMPLES

standards of conduct and little or © . The classroem environment is chactic, with na : Students are talking among themselves, with no
no teacher monitoring of student apparent standards of conduct, ! attempt by the teacher to silence them.

behavior. Students challenge the » The teacher does not menitor student behavior. + Anobject flies through the air without the teacher

standards of conduct. Response to + Some students violate classroom rules, without appearing to notice. :
student mishehavior fe repr-es‘?ive, apparent teacher awarenass. = Students are running around the room, resulting
or disrespectful of student dignity. « When the teacher notices student misbehavior, : in chaos.

i She/she appears helpless to do anything about it.

! Students are using their phanes and other
| alectronics: the leacher doesn't do anything.

And others...

R R R I R I R R R R T T T O O T
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DOMAIN 3: INSTRUCTION

Component 3a: Communicating with Students

Teachers communicate with students for several indspendent, but related, purposes. First, they convey that teaching and learning are purposeful activities; they make that
purpose clear to students. They also provide clear direstions for classroom activities, so studerits know wheat it is that they are to do, When teachers present concepts and
information, those presentations are made with accuracy, clarity, and imagination; where appropriate to the lesson, skilled teachers embellish their explanations with
analogies or metaphors, inking them to student interests and prior knowledge: The teacher's use of language is vivid, rich, and e’frdrfree._aﬁo rding the opportunity for
students to hear language well used and to extend their own vocabularies. The teacher presents complex concepts in ways that provide scaffolding and access to students.

The elements of component 3a are:

» Expectations for learning

Clossrooms ars business-ijie places, with important work taking place. This is not to suggest thot they are somber; indeed, they may be joyful, but still business-
like. The gools for learning are communicated clearly to students. Even Jf these gools are not conveyed at the outset of o lesson (for example, during an inguiry
lesson in science), by the end of the lesson students are clear about what they have been learning..

+ Directions and procedures
Students must be clear about what they are expected fo do during a lessen, particularly if they are working independently or with clossmates without direct
teacher supervision. Directions and procedures for the lesson octivities may be provided orally, in writing, or some combination of the two. Some teachers use a
boord or projection device to good effect; students can refer to it without requiring the teacher's attention,

= Explanations of content
Skilled teachers, when explaining concepts to students, use vivid longuage and imaginative analogies and metaphors, connecting explanations to student interests
and lives beyond school. The explanations are clear, with appropriate scaffolding, and, where appropriate, anticipate possible student misconceptions,

+ Use of oral and written language
For many studenfs, their teachers' use of lungudge represents thelr best model of hoth accurate syntax and a rich vecobulory; these models enoble students to
t_amu!crte such languoge, moking their own more precise ond expressive.

Indicators include:

» Clarity of lesson purpose
+ Absence of content errors and ¢lear explanations of concepts
» Clear directions and procedurss

+ Correct and imaginative use of language

Framswork for Teaching « Copyright ® 2011, Charlotte Danielson, All Rights Reserved. Page 13




teachscape

Framework for Teaching Proficiency System

Component 3a: Communicating with Students

The teacher links the insthictional : CRITICAL ATTRIBUTES

purpose of the lesson to student ! Inaddition to the characteristics of a level of performance 3,
interests; the directions and pro- |
cedurss are clear and anticipate .
poseibte student misunderstand- |
ing. The teacher’s explanation |
of content is thorough and clear, !
developing  conceptual under-

standing through artful scaffold-

ing and connecting with student |
interests. Students contribute to |
extending the content and explain
ing concepts to their classmates,
The teacher's spoken and written
language is expressive, and the !
teacher finds opportunities o ex- .
tend students’ vocabularies. :

The teacher points out possible areas for
misunderstanding, .

The teacher explains content clearly, using — :
metaphors and analegies to bring content to life,

All students seem to understand the presentation.
The teacher invites students to explain the content
tothe class or to a small group of classmates.

The teacher uses rich language and offers brief
vocabulary lessons where appropriate,

The instructionzl purpose of the | CRITICAL ATTRIBUTES
lesson is clearty communicated |
to students, including where it is
situated within broader learning;
directions and proceduras are ex-
plained clearly. The teacher’s ex-
planation of content is well scaf- .
folded, clear, and accurate and
connects with student knowledge
and experience. During the ex-
planation of content, the teacher
invites student intellactual
engagement. The teacher's spoken
and written language is clear and
correct, Vocabulary is appropriate
to students’ ages and interests.

lesson, what the students are learning,

If appropriate, the teacher models the process to
be feliowed in the tagk.

Students engage with the learning task, indicating
that they understand what they are to do.

The teacher makes no content errors.

The teacher's explanation of content is clear and
invites student participation and thinking.
Vocabulary and usage are correct and completely
suited to the lesson,

Vocabulary is appropriate to students’ ages and
levels of development.

- .

. -

-

Framework for Teaching - Copyright @ 2011, Charlotte Danlelson. All Rights Reserved,

POSSIBLE EXAMPLES

The teacher says, “Here's o spot where some students
have difficulty; be sure to read it corefutly”

The teacher asks o student to exploin the tosk to other
students, . - . e
When needed, g student offers clarification about the
learning task to classmates,

The teccher explains passive solor energy by inviting
students to think about the termperaiure in o clossd
coron a cold but sunny day, or by the temperature of
waler in g hose that has been sitting in the sun.

The teacher asks, “Who would like to exploin this idea
tous?” )
The teacher pouses during on explanotion of the civil
rights movement to remind students that the prefix
in-as in inequality means “not,"and the prefix un-
also means the same thing.

And others...

© POSSIBLE EXAMPLES

The teacher states clearly, at some point during the :

“By the end of today's lesson, you're olf going to be
able to factor different types of polynomials.”
During a presentation of content, the teacher osks
students, “Can anyone think of on exgmple of thot?”
The teacher uses o board or projection device so
students can refer to it without requiring the.
teacher’s gttention. :

And others...
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The teacher’s attempt to explain

limited suceess, and/er directions

the instructional purpose has only :

and procedures must be clariffed :

after initial
The teacher’s explanation of the
content may contain minor errors;
some portions are clear while other
portions are difficult to follow. The
teacher's explanation consists of

student confusion. |

a monoicgue, with no invitation :

to the students for intellectual
engagement, The teacher’s spo-

ken languége is correct; however, :
vocabulary is limited or not fully :
appropriate tc students' ages or .

backgrounds.

The instructional purpose of the
lesson is unclear to students and
the directions and procedures are
confusing, Theteacher's explanation

of the content contains major errers,
The teacher's spoken or written lan- :
guage contains errors of grammaror |

syntax. Vocabulary is inappropriate,
vague, or used incorrectly, leaving
students confused.

CRITICAL ATTRIBUTES

.

The teacher refers in passing to what the students
will be [earning, or it is written on the board with no |
elaberation or explanation. i
The teacher must clarify the learning task so ‘
students can complete t.

The teacher makes no sericus content errors but
may make a minor error. :
The teacher’s explanation of the content consists |
of a manologue of is purely procedural with

minimal participation by students.

Vocabulary and usage are correct but urimaginative. |
Vecabuiary is too advanced or juvenile for the :
students.

CRITICAL ATTRIBUTES

.

At no time during the lesson does the teacher
eanvey te the students what they will be learning.
Students indfcate through their questions that
they are confused about the learning task.

The teacher makes a serious content error that
will affect student understanding of the lesson.
Students indicate through body language or
questions that they don't understand the content
being presented.

The teacher’s communications include errors of
vocabulary or usage.

Vocabulary is inappropriate to the age or culture
of the students.

Framework for Teaching Proficiency System

| POSSIBLE EXAMPLES

The teacher mispronounces the word phonemes.
The teacher soys, “And oh, by the way, today we're
going to fdctor pelynomials.” '

A student asks, "What are we supposed to be doing?”
and the teacher clurifies the tagk.

Students ask, "What do ! write here?" in order to
complete o task,

The teacher says, "Watch me while [ show you

how fo solve the equation” with students osked only
to listen,

A number of students do not seem fo be following the
explangtion.

Students are Inattentive during the teacher’s
explanation of content.

And others..

POSSIBLE EXAMPLES

A student asks, “What are we supposed to be
doing?” but the teacher ignores the guestion.

The teacher states that {o add fractions, the
fractions must have the same numerator,

Students have o quizzica! {ook on their faces; some
may withdrow from the lesson.

Students become disruptive, or totk among
themselves in an effort to follow the lesson.

The teocher uses technice! terms without explaining
their reanings.

The tegcher uses the word ain't.

Muost students osk what they are to do or look
araund for clues from others.

And others...

-....----------;-.------4.--a4y...-------------.-----'---------<4-...----------...---------.--n--.--‘....---------.---qq-------------......--..--q----------...-.-n.-----------
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Compenent 3b: Using Questioning/Prompts and Discussion Techniques

Questioning and discussicn are the only instructional strategies specifically referrad to In the Framework for Teaching; this reflects their central importance to teachers’
practice. In the framewaork, questioning and discussion are used as techniques to deepen student understanding, rather than serving merely as recitation or a varbal "quiz”
Good teachers use divergent as well as convergent questions, framed in such away that they invite students to formulate hypotheses, make connections, or chalienge
previously held views. Students responses to quastions are valusd; sffactive teachers are especially adept at responding to and bullding on student responses and making
use of thair ideas. High-guality guestions encourage students to make connections among concepts or events previously believed to be unrelated and arrive at new un-
derstandings of complex material. Effective teachers also pose quastions to which they do not know the answers. Asking questions, even when the question has-a limited
number of correct responses, s likely to promate student thinking. Effective questioning and discussion techniques lead to animated class discussions that engage all
studants in considering important issues and in using their own language to deepen and extend their understanding. Discussions may be based around questions formu-
lated by the students themselves. )

Not all questions must be at a high cognitive level in order for a teacher’s performance to be rated at a high level, however; when exploring a topic, a teacher might begin
with a serigs of questions of low cognitive challenge to provide a review or to ensure that everyone in the clasa is on board. Furthermore, if guestions are at a high level,

but only a few students participate in the discussion, the teacher’s performance on the component cannot be judged to be at a high level. In lessons involving small-group
worl, the quality of the students’ guestions and discussion in their small groups may ba considered as part of this component.

inorder for students to formulate high-level questions, they must have learned how to do so. Therefore, high-level questions from students, either in the full class, or in
small group discussions, provide evidence that these skills have been taught.

The elements of component 3b are:

= Quality of questions/prompts
Guestions of high quality cause students fo think and reflect, to deepen thelr understonding, and to test their ideas against those of their classmates. When
teachers ask questions of high quality, they ask only o few of them, and they provide students with sufficient time to think about their responses, to reflect on the
comments of their classmates, and to despen their understanding. Occasionotly, for the purposes of review, teachers ask students a series of (ustally low-level)
questions Irr o type of verbal review. This may be helpful for the purpose of establishing the facts of an historical event, for exarnple, but they should not be
confused with the use of questioning to deepen student understanding.

= Discussion techniques
Some teachers report that "we discussed x” when what they mean js “f sald X" That Is, some teachers confuse discussion with explanation of content; as important
s explanation is, it's not discussion. Rather, in a true discussion, a teacher poses a question ond invites oli students”views to be heard, and alse enables students
to engoge in discussion diractly with one another, not always mediated by the teacher.

» Student participation
n some closses o few students tend to dominate the discussion; other students, recognizing this pattern, hold back their contributions. Experfenced teachers use
a range of technigues to ensure that all students contribute to the discussion, ond enlist the assistance of students to ensure this outcome.

Indicators include:

« Questions of high cognitive challenge, formulated by both students and teacher

« Questions with muttiple correct answers, or multiple approaches even when there is a single correct response
« Effective use of student responses and ideas

= Discussion in which the teacher steps out of the central, mediating role

+ High levels of student participation in discussion

Framework for Teaching » Copyrigit @ 2011, Charlotte Danietson, All Rights Reserved, Page 18
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Component 3b: Using Questioning/Prempts and Discussion Techniques

The teacher uses a variety or series

and promote meta-cognition. Stu-

dents formulate many questions, i* 5

{ CRITICAL ATTRIBUTES

of questions or prempts to chal-
lenge students cognitively, advance ,
high-level thinking and discourse, |

initiate topics and make unsolicited !
contributions. Students themselves |

ensure that all voices are heard inthe
discussion.

promete student thinking and un-
derstanding. The teacher creates a
genuine discussion ameong students,
providing adequate time for stu-

While the teacher may use some !
low-tevel questions, he or she poses -
questions to students designed to !

dents to respond and stepping aside -

when appropriate. The teacher suc-
cessfully engages most students in

the discussion, emplaying a range of ;

strategies to ensure that most stu- |

dents are heard,

In additien to the characteristics of a level of parformance 3,

.
EEY

e

Students initiate higher-order questions.

-Btudents extend the discussion, enrichingit,. ..
‘Students invite comments from their classmates

during a discussion.

CRITICAL ATTRIBUTES

.

The teacher uses open-ended questions,
inviting students to think and/or offer muttiple
poessible answers.

The teacher makes effective use of wait time.

The teacher builds on and uses student responses
to questions effectively.

Discussions enable students to tatk to ane another,
without ongolng mediation by the teacher,

The teacher calls on most students, even those
who don't inkially volunteer

Many students actively engage in the discussion.

Framework for Teaching - Copyright @ 2017, Charlotte Danielson. All Rights Reserved.

| POSSIBLE EXAMPLES

A student asks, "How many ways are there to get this
answer?"

Astuddent soys to o clossmote, " don't think | ogree
with you on this, because...” :

A student asks other students, “Does anyone have
another idea as to how we might figure this out?”

A student asks, "What if 7"
And others..,

POSSIBLE EXAMPLES

The teacher osks, "What might hove happened if the
colonists hod not prevaited in the American war for
indepandznce?”

The teacher uses the plural form in asking questions,
such os "Whot are some things you think might
contributeto...?”

The teacher usks, “Student M, can you cormment on
Student T's idea?” ond Student M responds directly
to Student T.

The teacher asks o question and asks every student
to write o brisf response and share it with a partner;
the teacher then invites a few students to offer their
ideos to the entire closs,

And others...
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The teacher's questions lead stu-
dents along a single path of inqguiry,
with answers seemingly determined
in advance. Or, the teacher attempts

to frame some questions designad |
to promote student thinking and un-
derstanding, but only-a few students

are involved, The teacher attempts to

engage all students fn the discussion

and to encourage them to respond to .

one another, with uneven results.

The teacher’s questions are of
low cognitive challenge, with sin-
gle correct responses, and askead
in rapid succession. Interaction
between teacher and students is
predominantly recitation style,
with the teacher mediating all
questions and answers. A few stu-
dents dorninate the discussion.

CRITICAL ATTRIBUTES

= The teacher frames some questiens designed to
promote student thinking, but only a few students
are involved.

» Theteacher invites students to respond directly to
one another’s ideas, but few students respond.

» Theteacher calls on many students, but cnly
a small number actually participate in the
discussion... :

CRITICAL ATTRIBUTES _

= Questions are rapid-fire and convergent, with
single correct answers.
Questions do net Invite student thinking.
All discussion Is between teacher and students;
students are not invited to speak directly to one
another,

» Afew students dominate the discussion.

Framework for Teaching Proficiency System

. POSSIBLE EXAMPLES

.

Many questions are of the “recitation” type, such
as “How many members of the House of
Representatives ore there?”

In o lesson on plot structure in o Dickens novel, the
teacher asks: “Where was Shokespeare born?”

The teacher asks, “Wﬁg has an idec about this?” but
the sume three students offer comments.

The teacher asks, “Student M, con you comment on
Student T's ideo?” but Student M doss nat respond,
or makes o comment directly to the teacher.

And others...

POSSIBLE EXAMPLES

All questions are of the “recitotion” type, such as
“What is 3x 477

The teacher asks @ question for which the answer is
on the board; students respond by reading it.

The teacher only calls on students who have their
hands up.

And others...

D D L T Ty T e

Framework for Teaching - Copyright @ 2011, Charlotte Danielson. All Rights Reserved.
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Component 3c: Engaging Students in Learning

Student engagement in learning is the centerplece of the framework for teaching; all other components contribute to it. When students are engaged in learning, they-are not
merely “busy” nor are they only “or task” Rather, they are intellectually active in learning important and challenging content. The critical distinction betwaen a classroom in which
students are compliantand busy, and onein which they are engaged, is that in the latter students are developing their understanding through what they do. That is, they are en
gaged indiscussion, debate, answering “what if?” questions, discovering patterns, and the like. They may be selecting their work from a rande of {teacher arranged) choices, and
making important contributions ta the intellectual ife of the class. Such activities don't typically consume an entire lesson, but they are essential components of engagement.

A lessonin which students are engaged usually has a discernible structure: a beginning, a middle, and an end, with scaffolding provided by theteacheror bythe activities themselves.
Student tasks are organized to provide cognitive challenge, and students ara encouraged to reflect on what they have done and what they have [earmed. That is, there is closure ta
the tesson, In which students derive important learning from their own dctions. A critical question for an observer in determining the degree of student engagement is “What are the
students being asked to do?” If the answer to that question is filling in blanks on a worksheet, or performing a rote procedure, they are unlikely to be cognitively engaged.

Inobserving a lessan, it is essential not only to watch the teacher, but also to pay close attention to the students and what they are doing The best evidence for student engage-
mentis what students are saying and doing as a consequence of what the teacher does, has done, or has planned.
The elements of component 3¢ are:
» Activities and agsignments
The activities and assignments ore the ceriterpiece of student engogement, since they determine what it is that students are asked to do. Activitios and ussignments
that promote learning are those that require student thinking, thot emphasize depth over breadth, and that may allow students to exarcise some choice.
« Grouping of students
How students are grouped for instruction is one of the many declsions teachers make every day: There are rmany options; studants of similar background and skill
may be clustered together, or the more advanced students may be spread around into the different groups. Alternatively, o teacher might permit students to select
their own groups, or they could be formed randomiy. Whataver the orrangement, skilled teachers decide jt purposefutly
Note: Grouping of students is also un element for 2¢: Managing Classroom Procedures. in that component, however, the foous is on the procedures students have
been taught for working independently of teacher supervision; this component, on the other hond, centers on the use of student groups to maximize student
engagement in lsarning.
» Instructional materials and resources

The instructional materials a teacher selects to use in the classroom can have on enormous impact on student experience. White some teachers are obliged to use
a school or district’s officiolly sanctioned materials, many teachers use these selectively or supplement them with others of their chaosing that are better suited to
engaging students in deep learning, for example, the Use of primary source materiofs in sociol studies,

+ Structure and pacing
Neither adults nor students ke to be efthar bored or rushed in completing o task. Keeping things moving, within o well-dsfined structure, is one of the marks ofan experi-
enced teacher. And since rmuch of student learning results from their reflection on what they hove done, @ well-designed lesson includes time for reflection and closure,

Indicators include:

Activities aligned with the goals of the lesson

+ Studententhusiasm, interest, thinking, problem-solving, stc,

Learning tasks that require high-level student thinking and are aligred with lesson objectives

+ Students highly motivated to work on all tasks and are parsistent even when the tasks are challenging
+ Students actively “working,” rather than watching while their teacher “works”

+ Suitable pacing of the 1esson: neither dragging nor rushed, with time for closure and student reflection

Framewaork for Teaching - Copyright @ 2011, Charlotte Danieison. All Rights Reserved. Page 18
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Component 3¢: Engaging Students in Learning

Virtually afl students are intetlec- '
tually engaged in challenging con- |
tent, through wetl-designed learning |
tasks and suitable scaffolding by the

teacher. Learning tasks and activi-

ties are fully alighed with the instrus- |
tional outcomes. In addition, there is |
evidence of soma student nitiation |
of inguiry and student contributions |
to the exploration of important con-
tent. The lesson has a clearly de- .
fined structure,and the pacing of the
lesson provides students the time
needed to intellectually engage with
and reflect upon their learning, and
to consolidate their understanding.
Students may have some choice in !
how they complete tasks and may
serve as resources for ane another,

{ The learning tasks and actlvities
are aligned with the instructional
outcomes and are designed to chal-
tenge student thinking, resulting
in .active intellectual engagement
by most students with important
and challenging content, and with
teacher scaffolding to support
that engagement. The lesson has
a clearly defined structure and the
pacing of the tesson is appropriate,
providing most students the time !
needed to be intellectually engaged.

CRITICAL ATTRIBUTES

In addition to the characteristics of a level of performance 3,

_ make 1t more meaningful or relevant to theif needs,

Students suggest modifications to the grouping
patierns used.

Students have extensive choice in how they
complete tasks,

Students suggest modifications or additiens to the
materials heing used,

Students have an opportunity for reflection

and closure on the lesson to consclidate their
understanding.

CRITICAL ATTRIBUTES

Most students are intellectually engaged in

the lesson. .

Learning tasks have multiple correct responses or
approaches and/or demand higher-order thinking,
Students have some choice in how they complete
learning tasks.

There is a mix of different types of groupings,
suitable to the lesson objectives,

Materials and resources support the learning
goals and require intellectual engagement, as
appropriate.

The pacing of the lesson provides students the
tima needed to be intellectually engaged.

-

-

Framework for Teaching - Copyright ® 2011, Charlotte Danielson, Al Rights Reserved,

| POSSIBLE EXAMPLES

Virtually all studerts are highty engaged inthe lesson, =7 =
Students take initiative to modify a learning taskto |

Students are osked to write an essay “in the style
of Hemingway”

A student asks whether phey might remair_r; H’J their
small groups to complete another section of the
activity, rather than work independently.

Students fentify or creote theirown learning
muterials,

Students sumrnorize their learning from the lesson.
And others...

| POSSIBLE EXAMPLES

Students are osked to formulate o hypothesis about
what right happen if the American voting system
allowed for the direct election of presidents.

Students are given o task to do independently, then
to discuss with o table group, followed by ¢ report-
out from each table.

There is o clear beginning, middle, ond end to the
lesson.

The lesson is neither rushed nor does it drag.

Five students {out of 27) are playing video gomes,
texting, etc.

And others...
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partially aligned with the instruc-

lowing most students to be passive

or merely compliant. The lessan has |
a recognizeble structure; however, |

i The learning tasks and activities are :

4 tional outcomes but require only |
minimal thinking by students, al-

the pacing of the lesson may not |
provide studente the time needed :

to be intellectually engaged.

The learning tasks and activities,
materials, resources, instructional
groups, and technology are poor
ly aligned with the Instructional
oufcomes, or require only rote re-
sponses. The lesson has no clearly
defined structure, orthe pace of the
lesscn is too slow or rushed. Few
students are intellectually engaged
or interested,

CRITICAL ATTRIBUTES

.

.

.

Some students are intellectually engaged Tn the
lesson.

Learning tasks are a mix of those requiring thinking
and recall.

Student engagement with the content Is largely
passive, learning primarily facts or procedures.
Students have no ¢hoice in how they complete tasks,
Theteacher uses different Instructional groupings;
these are partially successful in achieving the
lesson objectives,

The materials and resources are partially aligned
to the lesson objectives; only some of them
demand student thinking.

The pacing of the lesson is uneven; it is suitakle in
parts, but rushed or dragging in others.

CRITICAL ATTRIBUTES

.

Few students are Intellectually engaged inthe
lesson.

Learning tasks require only recall or have a single
corvect response or method.

The materials used ask students only to perform
rote tasks. :

Cnly one type of instructional group is used
{whole group, small groups) even when variety
would better serve the instructional purpose.
instructional materials used are unsuftable to the
tesson and/or the students.

The lesson drags oris rushed.

.

.

.

Framawork for Teaching Proficienay System

POSSIBLE EXAMPLES

In three of the five smail groups, students are figuring
out an answer to the assigned problem.

Students are osked to fill in o worksheet following an
astublished procedure.

There Is a recognizable beginning, middie, and end to
the leszon,

The teuchgr {ectures for 20 minutes, and provides
15 minutes for the students to write an essay; most
students are able to complete it during this time.

And others..,

POSSIBLE EXAMPLES

Most students are playing videc gumes during the
tasson.

Students are uble to fill out the lesson workshest by
copying words from the board.

The teacher lectures for 45 minutes.

Most students don't have time to complate the
assignment, but the teacher moves on in the lesson
anyways.

And others...

--.......----------------AAn-.----.y.-...----------.-’--.--------qo----.-..------AA...-....----------.-.-.-.------------------------o.yn--------.-...¢------.------..w-.-v-----
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Component 3d: Using Assessment in Instruction

Assessment of student learning plays an important role in Tnstruction. It no longer signals the end of instruction, but is now recognized to be an integral part of instruction.
While assessment of learning has always been and will continue to be an fmporiant aspect of teaching (it's important for teachers to know whether students have learned
what they infended), assessment for learning has increasingly core to play an important role in classroom practice. And in order to assess student learning for the purposes
of instruction, teachers must have thefr finger on the putse of a lesson, monitoring student understanding and, whers appropriats, offering feadback to students.

Although a teacher’s actions in manitoring student learning may superficially look the same as those for monitoring student behavior, monitoring learning has a fundamen-
tally different purpose. When teachers are monitoring behavior, they are alert to students who may be passing notes or bothering their neighbors; when teachers monitor

student learning, they took carefully at what students are writing, or listen carefully to the questions students ask, in order to gauge whether they require additional activity

or explanation in orderto grasp the content. In each case, the teacher may be circulating in the room, but the purpose in doing sois quite different in each situation.

On the surface, questions asked of students to menitor learning are fundamentally different from those used to build understanding; in the former, teachers are alert to
students' revealed misconceptions, whereas in the latter, the questions are designed to explore relationships or deepen understanding, Indeed, for the purpose of monitor
ing, many teachers create questions specifically meant to elicit the extent of student understanding, and they use techniquss {such as exit tickets) to ascertain the degree of
undsrstanding of every student In the class. Indeed, encouraging students to monitor their own learning against clear standards (and actually teaching them the necessary
skills to do so) is demanstrated by teachers at high levels of perfarmance in this componeant.

In addition to monitoring student learning and providing feedback to students, a teacher’s skitl is greatly strengthened by the capability to make mid-course corrections
when needed, 1o seize on a teachable moment or enlist studsnts’ particular interests to enrich an explanation.
The elements of component 3d are:
+ Assessment criteria
Teachers car't incorporate assessment strategies into their teaching, nor can students monitor their cwn leaming, if the criterin for nssessrment gre not clsar to teachers
and publicly known by students. At the highest level, students themselves have had o hand in articutating the criteria (for exampls, of o cleor oral presentation),
+ Monitoring of student learning
Ateacher’s skill in eliciting evidence of student understanding is one of the true marks of expertise. This is not ¢ hit-or-misg effort, butis planned carefutly in
advance. Even after careful planning, skilled tegchers use g varisty of techniguss to weave the monitoring of student learning seamiessly into the lesson,
» Feedback to students
Feedback on learning Is an essential element of a rich instructiona! environment; without it, students are ccnstcnt[yguess}'ngas to fiow they are doing and how their
work can be improved. Vultiable feedback should be timely, constructive, and substantive, and provide students the guidance they need to improve their parformance.
» Student self~assessment and monitaring of progress )

The culmination of student assumption of responsibility for learning is monitoring their own learning and taking appropriate-action. OF course, students can do this
only if the criteria for learning are clear and if they have been taught the skilis of checking their work ogainst those criteria.

» Lesson adjustment
Experienced teachers ara able to make both minor and (when needed} major mid-course corrections, or adjustrments to o fesson. Such adjustments depend on o
teacher's store of alternate instructional strategies ond his or her confidence to make o shift when needed.

Indicators include:

« The teacher paying close attention to svidence of student understanding

+ Theteacher posing questions specifically created to elicit evidence of student understanding

+ Theteacher circutating to menitor student learning and to offer feedback

Students assessing their own work against established criteria
The teacher adjusting instructien in response to evidence of student understanding (or lack of it}

-
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Compoenent 3d: Using Assessment in Instruction

instruction through extensive use of

pear to be aware of, and there s some
evidence that they have contributed
te, the assessment criterfa. Students
self-assess and menitor their prog-

Assassment is fully integrated into :

formative assessment. Students ap- ;

ress. A variety of feedback, from both !
the teacher and peers, is accurate :

and specific and advances learning.
Questions/prompts/assessments

are used regularly to diagnose evi- .
dence of learning, and instruction is °

adjusted and differentiated to address
individual student misunderstandings.

ing instruction through teacher and/
or student monitering of progress of
learning, resulting in accurate, spe-

Assessment s regularly used dur-

cific feedback that advarces leamn- !
ing. Students appear to be aware !
of the assessment criteria; some of :

them engage In self-assessment.
Questions/prompts/assessments

are used to diagnose learning, and
adjustment tc instruction is made to
address student misunderstandings.

CRITICAL ATTRIBUTES

© In addition to the charactsristics of & level of performance 3,

.

There is evidence that students have helped
establish the evaluation criteria,

Teacher monitoring of student understanding is

sophisticated and continuous; the teacher is

constantly taking the class's pulse,

“The teacher makes frequent use of strategies to

elicit information about individual student
understanding,

Feedback to students is provided from many
sources, including other students,

Students monitor their own understanding, either
on their own initfative or as a result of tasks set by
the teacher.

The teacher’s adjustments to the lesson are
designed te assist individual students.

CRITICAL ATTRIBUTES

Students Iindicate that they clearly understand the
characteristics of high-quality work.

Feedback Inctudes specific and timely guidance on
how students can improve their performance.

The teacher elicits evidence of individual student
understanding during the lesson, for at least some
groups of students.

Students are invited to assess their own work and
make improvements.

When necessary, the teacher makes adjustments

to the fesson to enhance understanding by groups
of students.

Framework for Teaching - Copyright ® 2011, Charlotte Danislson. All Rights Raserved,

: POSSIBLE EXAMPLES

The teacher reminds students of the choracteristics
of high-quality work (the assessment criteria),
suggesting that the students themselves helped
devalop them.

While students are working, the teacher circulotes ond
provides specific feedbuck to individual students.

The teocher uses popsicle sticks or exit tickets to elicit
evidence of individual student understanding,
Students offer feedback to their classmates about
their work.

Students evoluote o piece of their writing against the
writing rubric and confer with the teacher gbout how it
could be fmproved.

And others...

.

' POSSIBLE EXAMPLES

The teacher cireulates during small-group or
indegendent work, offering suggestions to groups of
students.

The teacher uses a specifically formulotad question
to elicit evidence of student understanding.

The teacher usks students to fook over their papers
to correct their errors,

And others...
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- teachscape

Assessmentis sporadically used to CRITICAL ATTRIBUTES

support instruction through some : There is little evidence that the students
teacher and/or student monitoring : understand how their work will be evaluated.
of progress of learning. Feedbackto The teacher monitors understanding through a
students is general, and students ace single method, or witheut ensuring that all
only partially eware of the assessment . students understand.

criteria; few assess theirown work. .
Questions/prompts/assessments

are rarely used to diagnose evidence | Feedback to students is not uniformly specific, nor
of learning. Adjustment of the les- oriented toward future improvement of work,
son in response to the assessment . .

is minimal or ineffective.

-

The teacher requests global indications of student
understanding... - .. .

.

The teacher makes only r_ninnr attempts to engage
students in self- or peer assessment. ;
The teacher’s attempts to adjust the lesson are
partially successful. :

.

There Is little or no assessment | CRITICAL ATTRIBUTES

or menitoring of student learning; . The teacher gives no indication of what high-
feedbackis absent or of poor quality. quality work looks like. _

Students do not appear to be aware
of the assessment criteria and do
not. engage In seif-assessment,
There is no attempt to adjust the .
lesson as a result of assessment. |

.

Assessment is used only for grading,

» The teacher makes no effort to determine whether
students understand the lesson,

= Feedback is only global.

The teacher does not ask students to evaluate :
their own or classmates’ work, i
The teacher makes no attempt to adjust the

lesson based on student confusion.

1

.

Framework for Teaching Proficiency System

: POSSIBLE EXAMPLES

The teacher asks, “Does anyone have g question?”

When a student completes o problem on the board,
the teacher corrects the student’s work without
explaining why.

After receiving o correct response from ons student,

_the teacher continues without oscerteining whether
- all students understond the concept.

And athers...

FPOSSIBLE EXAMPLES

A studdent asks, “How is this assignment going to

be graded?”

A student asks, “Does this quiz count toward my
grade?” .

The teacher forgas ahead with a presentation with-
out checking for understanding '

The teacher says, "Good job, everyone,”

And others...

Ty

Framewaork for Teaching = Capyright & 2071, Charlotte Daniclson, All Rights Reserved.
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Multidimensional Leadership Performance Rubric

(for school leaders including Assistant Principals, Vice Principals, Directors, Depactment Chairs, etc.)

Introduction

This rubtic has been designed to support school leaders who ase not principals as they work to make explicit connections between their actions,
decisions zod learning and the improvements to teaching and leatning in the schools they lead *

The Multidimensional Leadership Performance Rubric has two major compenents. The fist supports the use of the Educational Leadership Policy
Standards: ISLLC 2008. This comporient is ozganized by ISLLC dormain, with five dimensions, culled by clustering and categorizing the 1SLI.C
“functions.” These dimensions {Culture, Sustainability, Instructional Program, Capacity Busilding and Strategic Planaing Process) ate consistent
throughout this component, though not all appear in every domain. Descriptors are specific to each domain. The second component of the MLPR
supports (Goal Setting and Attainment and has ditoensions that are arranged to scaffold the goal setting process, from the initial defining of goals,
through action planning, implementation and monitering znd evaluation.

The MLPR was designed to be flexible and maximize alignment between and among tultiple uses and users, ideally supporting the development of
a community of leaders committed to improving practice and-learning, and so is meant to be vsed as a guide as well as an assesstnent tool. Some of
the ways in which we can imagine this tool being used ate outlined below.

School leaders can use the tool:
¢ s aself-assessment
®  to establish a baseline for professional goal setting
¢ as an ongoing touchstone for monitoting progress
s to provide a context for reflection
®  to prompt professional inqul:ry and leatning
®  to support discourse around professional practice

‘Theit supervisors can use the MLPR to:
@ document baseline observations about school leadet practice
¢ support school leaders in setting and attaining goals
* uncover entry points for collaboration, influence and intervention
s support differentiation by aligning professional development opportunities and resoutces with needs
* monitor connections to and progress toward the distrct’s vision, goals, improved teacher practice and student learning
¢ support diagnostic, formative and summative assessments
® provide purpose and context for evidence gatheting and the use of data

* For principal evaluation, use the MPPR; for evaluating Supetintendents, use the MSPR, available at www.lciltd.org,

- © 2013 Learner-Centered Initiatives, Ltd and Communities for Leatning: Leading lasting change® 1




Multidimensional Leadership Performance Rubric

Past 1: ISLLC Standards

Domain 1— Shared Vision of Learning -
An education leader promotes the success of every student by facilitating the development, articulation, implementation, and stewardship of a vision -

of leatning that is shared and suppotted by all stakeholders.

Incffective
1

Developing

Effective
3

Highly Effective
4

Culture

(artitudes, kwowledge,
behaviors and boliefs that
characterize the

2. claims tc have a vision and
mission, but keeps them
private

a. identifies own vision and’
mission, and makes them
public

a. collaborates with key
stalkeholders in the school -
and/ or district to develop
and implement a shared

4. engages stakeholders
representing vatied roles
and perspectives in
developing, monitoring and

schoolf district vision and mission for refining 2 shared vision and
environmeent and are learning ission for learning
shared by its . - . " . . . .
stakeholders) b. leader’s vision and mission | b. leader’s viston and =nission b- leader’§ viston é'u%d mission bgleadefas v151onAand mission
are uarelated to the school are created in Isofation of align with the vision and intentionally align with
and/ or district vision and the school and/or distriet mission of the school those of the school and/or
mission viston and mission and and/or district district, and contribute to
aligned as an afterthought improved learning within
the entire system
c. disregards the need to use a | c. refers to the school and/ox | c. explicitly links the €. uses the school/distdct
vision and mission to guide district vision and mission school/ district vision and vision and mission, along
goals, plans and actions as a document unconnected mission to own vision and with own, as the compass to
to own vision, or to the mission, as well as to inform reflective practice,
programs, policies or programs and policies goal-setting, and decision-
practices he/she is ‘he/she is tesponsible for making '
responsible for
Sustainability a. assurmnes that the . supports opportunities for | a. implements processes and | a. uses and regulardy evaluates
(4 focus an continnance school’s/ distrct’s selected staff to discuss structures that support strategic processes and
and meaning beyond the improvement is cither an school improvement efforts organizational improvement structuses to promote
present mioment, event or someone else’s a3 they pertain to own area related to own arez of continuous and
contexctualizing today’s responsibility to lead of respongtbility responsibility - sustainable improvement,
ssccesses aned within and beyond their area
mproverents as the of responsibility
Jegacy af the futnre)

© 2013 Leatner-Centered Initiatives, Ltd and Communities for Learning: Leading lasting change®




Multidimensional Leadership Performance Rubtc

Domair 2 - School Culture and Instructional Program
An education leader promotes the success of every student by advocating, nurturing, and sustaining a school culture and instructional program
conducive to student learning and staff professional growth.

Ineffective
1

Developing
2

Effective
E}

Highly Effective
4

Culiure

{attitndes, knowledge,
bebavisrs and beligfs that
characterize the schaol
ervtronmeni and are
shared by its
stakebolders)

a. acknowledges the need for
communication and
collaboration

b. provides selecied
individuals with basic
information about varous
collaborative teaching,
learning and wotk-related
CONCEPts Or practices

c. supports learning
environments that rely on
teacher-controlled
classroorm actvities, rote
learning, stadent compliance
and learning opportunities
that are disconnected from
students” experences, needs
or cultures

a. constders proposals for
collaborative structures
and projects

b. encourages selected staff
to expand their
understanding of particular
practices that support
collaboration such as
collaboradve planning, co-
facilitation or integrated
curriculum design

c. accepts learning
environments in which
students are passive
rectpients in learning
apportunities that are only
petipherally connected to
their expericnces or
cultures

4. supports various teaming
opporiunities, comrmon
planining and inquiry time,
and visitations within own
area of responsibility, to
increase leaming and improve
practice

b. develops a culture of
collaboration, trust, learning,
and high expectations by
encouraging staff to work
together on key projects (e.g,
induction processes, progratm
design, integrated curdcilum,
or other individual or
organizational projécts)

¢. creates a persomalized and
motivating learning
environment for students in
which they ate involved in
meaningful and relevant
learning opportunites that
they recognize 25 connected
to their expetiences, needs
and cultures, or ensures that
those who create curdeulum
meet this expectation

a. uses different ways of
accessing staff expertise and
work within own area of -
responstbility (e.g. lab sites,
peer coaching, mentoring,
collegial inquiry, etc.) as a
model for developing
collaborative approaches
across the school or district

b. nurtures and sustains a
culture of collaboration,
trost, learning, and high
expectations by supporting
structured opportunities for
cross role groups to design,
and implement innovative
approaches to improving
learning, work and practice

. works with stakeholders
{e.g., students, staff, parents)
to develop, implement and
sustain a learning
environment that actively
involves students in
relevant, meaningful
learning that is clearly
connected to their
expetences, culture and
futures, and requires them
0 construct meaning in
deductive or inductive ways

I}

© 2013 Learner-Centered Initiatives, Ltd z0d Communities for Leatning: Leadiag lasting change®
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Multidimnensional Leadesship Performance Rubric

Domain 2 (cont.)

Ineffective
1

Developing
2

Effective
3

Highly Effective
4

Instructional
Program

(design and delivery of
bigh quality currictlum
that produces clear
evidence of kearning)

a. promotes a curricular
program that provides

students with mited,  — -

surface or cursory eXposure
to 4 topic, concept or skill
set and establishes or
defines meaning for
students, focusing on the
recall of isolated concepts,
skills and/or facts

b. maintains a hands off
approach to instruction

¢. initiates actions that
interrupt instructional time
and distract from leaming
(e.g, meetings,
anniouncements, unplanned
assemblies, phone calls to
teachers in classrooms, efc.)

a. supports a curricular
program focused primarily

oo recall, compreheqsigg:_ -
and factual knowledge |

acquisition that enables™
students to develop a basic
understanding of a topic
and/ ot process and includes
few, if any, opportunities for
them to construct meaning

b. provides mixed messages
related to expectations for
instructonal methodology
and own understanding of
“best practices”

c. aliows actions that disrupt
instructional time and
distract from learning (e.g.
meetings, announcements,
upplanned assemblies,
phone calls to teachers in
classrooms, ete.)

a. creates a comprehensive,
rigoreus, end coherent
curricular program that

enables students to develop
knowledge and skills related
1o a concept, problem, oz
issue, and supports their
construction of meaning
during the most important
lessons and tasks or ensures
that those they supervise
meet this expectation

b. supervises instruction and
makes explicit the
expectation that those they
supetvise remain current in
research-based, best
practices and incorporate
thern into their own work

¢. maximizes time spent on
quality instruction by
protecting it from
interruptions and inefficient
scheduling, mimimizing
disruption to instructional
time

.| a. engages those they

supervise, and students, in

-1~ - designing and revising a
address all levels of thinking,

learner-centéred curriculas”
program that integrates
basic and higher levels of
thinking and provides
opportunities for students to
emulate professionals and
construct meaning as they
engage in a thorough
exploration of 2 concept,
problem, issue, or question

b. supetvises instruction on an
ongoing basis, and engages
in collegial opportunities for
learning, action research
and/or inquiry related to
best practices in teaching
and learning

c. involves diverse
stakeholders in uncovering
issues that challenge time
spent on quality insteuction
and in innovative
approaches to dealing with
them

© 2013 Learner-Centered Initiatives, Ltd and Communities for Learning: Leading ksting change®




Multidimensional Leadetship Performance Rubtic

Domain 2 (cont.)

Ineffective
1

Developing
2

Effective
3

Highly Effective
4

Capacity Building
(developing potential and
tapping existing internal |
expertise fo promiots
learning and improve
praciics)

a. assurmes titled leaders are
able to handle administrative
responsibilities and expects
teachers to be able to
instruct students

b. is unaware of effective and
appropriate technologies
available

a. invests in activities that
promote the development
of a select group of leaders

b. provides the necessary
hardware and software, and
establishes the expectation
that technology is integrated
into stodent learning
experiences

a. develops the instructional
and leadesship capacity of
staff that he/she supervises

b. promotes the use of the
most effective and
appropriate technologies
to support teaching and
learning and ensures that
NIECESAIY TESOUTCes ate
available

a. develops and taps the
instructional and leadership
capacity of all stakeholders
in the school and/or district
to assume a varety of
formal and informal
leadership roles

b. engages varied pecspectives
in determining how to best
integrate the use of the most
effective and approprate
technologies into teaching,
leatning and the daily
workings of the school
and/or district

Sustainability

(& focus on contingance
and meaning bayond the
present #opent,
contextuealizing foday’s
sHccesses and
improventents as the
legacy of the future)

a. uses “accountability” to
justfy a system that loks
student achievement with
accolades and blame

4, assessment and
accountalility systemns,
though in place, are
misaligned in design or
applcation, so that it is
difficult to see how data
from one explicitly relates to
or informs the other

a. develops and/or
implements'assessment
and accountability
systems to MOnitor
student progress, uncover
patterns and trends, so that
cucrent stadent strengths
and needs can be
contextualized inside a
history that connects
changes in teaching and
learning to student
achievernent.

a. facilitates regular use of
easily accessible assessment
and accountability systems
that enable stuclents,
teachers, and parents to
moenitor student progress,
teacher learning, uncover
patterns and trends, and
contextualize srudent.
achievement, both inside
history and projected into
the future.

© 2013 Leamer-Centered Initiatives, Ltd and Communities for Learning: Leading lasting change®




Multidimensional Leadership Performance Rubric

Domain 2 (cont.)

Ineffeciive
1

Developing
Z

Effective
3

Highly Effective
4

Strategic Planning
Process:

monitoring /inguiry
(the implementation and
stewardship of goals,
decisions and actions)

a. judges the ment of the
instructional program based
on what is used by others

a. evaluates the impact of the
- instructienal program based
on results of standardized

assessments

a. gathers input from staff and
surveys from students, as
well as formal assessment
data, as part of process to
mouitor and evaluate the
impact of the
instructional program

a. provides the time and
expectaton for students and
staff to participate in. - ..
multple cycles of feld
testing, feedback and
revision of the instructional
program in ozder to
menitor and evaluate its
impact and make necessary
refinements to support
continuous Improvement

© 2013 Learner-Centered Initiatives, Lid and Communities for Leatning: Leading lasting change®




Mutltidimensional Leadesship Performance Rubric

Domain 3 ~ Safe, Efficient, Effective Learning Environment
An education leadez promotes the success of every student by ensuring management of the organization, operation, and resources for 4 safe,
efficient, and effective learning envitonment.

Ineffective Developing Effective Highly Effective
N 1 z 3 4

Capacity Building | a obi:a.i.fps and uses human, a. obtains human, fiscal and a. obtains, allocates, aligns, | 2. considers vision and solicits
(developing potential and’” | fiscaland technological technological resources and and efficiently utilizes - “input from various —
Tapping exdsting internel resources based on available allocates them without an human, fiscal, and stakeholders in determining,
expertise Lo promote fands og last year’s budget apparent plan technological resonrces obtaining, allocating and
learning and ingprove instead of need utilizing necessary human,
pragtics) fiscal and technological

b. considers self as the sole
leader while allocating
unwanted tasks to others

b. shares “leadership™ by
providing others with
limited responsibilities for
tasks and functiens but no
decision making ability

b. develops the capacity for
.distributed leadership by
providing interested
individuals with
opportunities and support
for to assuming leadership
responsibilities and roles

resources, aligning them
with present and future
needs

b. embeds distributed

leadership into all levels of
the organization by enabling
administrative, teacher,
student and parent leaders
to assume leadership roles
and co-create a process by
which today’s leaders
identify, support and
promote the leadess of
tomorrow

Culture

{attitzdes, knomledge,
bebaviors and beliefs that'
characterize the school
andf or district
enpvironment and are
shared by its

stakeholders)

.| & speaks to the importance of

safety, but is inconsistent in
creating and moplementing
specific plans to ensure it

2, establishes rules and related
consequences designed to
keep students safe, but relies
on inconsistent procedures

a. promotes and protects
the welfare and safety of
students and stalfl

a. engages multiple, diverse
groups of stakeholders in
defining, promodng and
protecting the welfare and
safety of students and staffl

© 2013 Learner-Centered Initiatives, Ltd and Communities for Learning: Leading lasting change®




Multidimensional Leadership Performance Rubtric

Domain 3 (cont.)

Ineffective
1

Developing
2

Effective
3

Highly Effective
4

Sustainability

{a focus on continuance
and meaning beyond the
present mromient,
confexctwalizing foday's
Spcceses and
improvempents as the
legacy of the future}

2, avolds engaging with
management or operations
systems

a. monitors and evaluates
the management and
- operational systems

4. monitors, evaluates and
revises management and
operational systems 7

a. establishes processes for the -
ongoing evaluaton, T

" ménitoring and revision of - |

" management and
operational systems,
enguring their continuous,
sustainable improvement

Instractional
Program

(design and defivery of
Bigh quality carvicilun
hat produces clear
evidence of learning)

a. allocates time as required to
comply with regulations and
mandates

a. relies on the use of time
outside the typical school
day for teachers to support
instruction and learning

a. ensures teacher and
organizational time is
focused to support guality
instruction and student
leatning

a. engages groups of students
and teachers in determining
how to best allocate and
manage time to support
ongoing and sustainable
improvements in quality
instructional practices and
student learning

© 2013 Learaer-Centered Initiatives, Ltd and Communities for Learning: Leading lasting change®




Mutltidimensional Leadership Performance Rubric

Domain 4 - Community

An education leader promaotes the success of every student by collaborating with facuity and community members, responding to diverse
community inferests and needs, and mobilizing community resources.

Ineffectve
1

Developing
2

Effective
3

Highly Effective
4

Strategic Planning
Process: Inquiry
(zather and analyze datz
fo monitor effects of
actions and decisions on
goal attainment and
enable mid-course
adinsiments as needed fo
better enable sueess)

a. makes decisions about
whether oz not to change
the educational enviconment
based on own impressions
and beliefs

a collects and analyzes data
and informaton pertinent
to the educational
environment

a coilects and analyzes data
and information pertinent to
the educational
environment, and uses it to
make related improvements

a. engages in ongoing
collection and a.nalysié of
data on the educational
envitonment and )
mformation from diverse
stakeholders to ensure
continuous improvement

Culture
(attitndes, Rnowledgs,
bebaviors and befigfs thar

a. considers the community as
separate from the school
and/or disteict

a. provides 1solated
opportunities for including
the community in school or
district activities or for

2. promotes understanding,
appreciation, and use of
the community’s divesse
cultural, social, and

2. engages students, educators,
patents, and community
partaers in employing 2
range of mechaniems and

saccesses and
dnprovenents as the

egacy of the future)

characterize the sohosl engaging students in intellectual resources technclogy to identify and
and] or district community outreach or through scheduling or tap the community’s diverse
enpironmient and are service projects supporting diverse activities cultural, social and
shared by its intellectual resources,
stakeholders) promote their widespread
appreciation, and connect
them to desired
improvernents in teaching
and learning
Sustainability a. identifies lack of family and | a takes actons intended to a. builds and sastains a. builds sustainable, posidve
(a fovss on contimdnce caregiver involvement as a increase family and caregiver |  positive relationships with |  relationships with families
and meaning beyond the key explanation for lack of support for the school families and caregivers and carepivers and enables
preseut moment, achievement and/or distdct them to take on significant
contexcinatizing foday’s roles in ongoing

improvement efforts

© 2013 Learner-Centered Initiatives, Ltd and Communities for Learning: Leading lasting change®




Multidimensional Leadership Performance Rubric

Domain 5 — Integrity, Fairness, Ethics
An education leader promotes the success of evety student by acting with integrity, faitness, and i an ethical manner.

Ineffective
1

Developing
2

Effective
3

Highly Effective
4

Sustainability

(@ facus on continuante
and meaning beyond the
present moment,
contextnakizing loday's
suceesses and
improvernents as the

legacy of the furnre)

a. associates “accountability”
with threats and blame for
-students’ academic and
social difficulties

b. makes decisions based on
selfiinterest, and is caught
off guard by consequences
of decisions responding by
denying, becoming
defensive or ignerng them

c. blames mandates for
decisions or actions that
challenge the integrity or

ethics of the school and/or _

district, or ifs various
stakeholders

a. focuses on accountability
“ for academic and social

test results threaten the
school’s and/or district’s

standing

b. makes decisions and takes
actions without considering
consequences, dealing with
them if and when they
occur

¢. assumes responsibiity for
decisions and actions related
to mangates

success of students whose

a. ensuares a system of

acconntability for every [

student’s academic and
social success

b. considers and evaluates
the potential moral and
legal consequences of
decision-making

€. assumes responsibility for
thoughtfully considering and
upholding mandates so that
the school and/or district
can successfully tread the
line hetween compliance

a. enables an approach to
“accountability” that
uphelds high ethical
standards and inspires
stakeholders (educators,
parents, students and
commuuity partners) to own
and be responsible for every
student’s academic and
social success

b. engages the diverse
perspectives of various
stakeholders in using
multiple sources of data to
expiore potential intended
and unintended moral, legal
and ethical consequences of
decisions and actions that
support the greater good

c. promotes resiliency by -
involving stakeholders in
considering how to
negodate and uphold
mandates in ways that
preserve the integrity of the

and moral and ethical school’s/ district’s learming
responsibility and work and align with its
ethical and moral beliefs
© 2013 Learner-Centered Initiatives, Ltd and Communities for Learning: Leading lasting change® 10




Multidimensional Leadership Performance Rubric

Domain 5 (cont.)

Ineffective
1

Developing.
2

Effective
3

Highly Effective
4

Culture

(aztitudes, fenowledge,
bebaviors and belisfs that
characterize the sibool
andf or district
enpironmeent and are
shared by its
Stakeholders)

2. mouns the lack of self-
awareness, reflective
practice transparency and
ethical behavior in others

b. pays lip service to values
related to democracy, equity
and diversity

c. implements strategies that
group and label students
with specific needs, isclating
them from the mainstream

a. proclaims the importance of

_ self-awareness, reflective

: practice transparency and

" ethical behavior and séeks it
in others

b. holds others accountable
for upkolding the values of
democracy, equity and
diversity

c. asserts that individual
student needs should inform
all aspects of schooling, but
has difficulty putting these
beliefs into acton

a. models principles of self-
awareness, reflective
practice, transparency,
and ethical behavior

b. safeguards the vakues of
democracy, equity, and
diversity

c. promaotes social justice
and ensures that
individual student needs
inform all aspects of
schooling

2. engages stakeholders in
identifying and describmg
exemplass of selffand
cultural awareness, reflective
practice, transparency and
ethical behavior from within
and outside the school
and/or district, and
determining how to replicate
them

b. provides opportunities for
all stkeholder groups to
define, embrace and
embody the values of
democracy, equity, and
diversity

c. creates processes that
embed social justice into the
fabric of the school and/or
district, seamlessly
integrating the needs of
individuals with
improvement initiatives,
actions and decisions

© 2013 Leatner-Centered Initiatives, Ltd and Communities for Learning: Leading lasting change®
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Multidimensional Leadetship Petformance Rubric

Domain 6 - Political, Social, Economic, Legal and Cultnral Context
An education leadet promotes the success of every student by understanding, responding to, and influencing the political, social, economic, legal,

and cuitural context.

Ineffecive” -
oAE o

Developing i

Effectiv
. 3

Highly Effective
S g s _

Sustainability
{a_focrs o1 continpance
and meaning beyond the
present mmonen,
contextualizing foday’s
Sugcarses and

a. appears unaware of
decisions affecting student
learning made outside of
own school or distrct

a. regcts to district, state and
national decisions affecting
student lezrning

a. acts to influence local,
district, state, and
national decisions
affecting stadent learning,
within. and beyond their
own school and district

a. engages the entire school or
district community and all
of its stakeholders in
collaborating to make
proactive and positive
change in local, district, state
and national decisions

ingprovenients as the affecting the improvesment
logacy af vhe future) of teaching and learning:
b. waits to be told how to b. continues to rely on the b. assesses, analyzes, and b. draws upon the
respond to emerging trends same leadership sirategies, in | anticipates emerging perspectives, expertise and
o initiatives the face of emerging trends trends and initiatives in leadesship of various
and initiatives, or copies order to adapt leadership stakeholders in responding
others who they view as strategies proactively to emerging
leaders in the feld challenges to the shared
vision, ensuring the
resilience of the school
and/or district, its growth,
learning and Improvements
a. advocates for self and own | a. advocates for selected a. advocates for childeen, a. guided by the school and/or
Culture interests causes families, and caregivers district vision, enables self,
{attitsdes, knowledge, children, families and
behaviors and beliefs that caregivers to successfully
characterie the schoal and appropriately advocate

andf or district
environment and are
shared by its
stakeholders)

for themselves and one
another

© 2013 Learner-Centered Initiatives, Ltd and Communities for Learning: Feading lasting change®
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Multidimensional Leadesship Petformance Rubsic

Part 2: Goal Setting and Attainment

Ineffective
1

Developing .
2

Effective
3

Highly Effective
4

Uncovering Goals
@ Ahgﬂ
¢ Define

2. “does” goal setting in order
o be iz compliance with
mandates or regulations

b. operates from own opinion
and perceptions without
attending fo vision and data

. extracts goals from own
interests

d. goals are isclated action -
steps, unaligned to a goal
that can actually be worked
toward

2. completes goal setting
activities to satisfy external
expectations and
asgurnptions about the
connection between own
professional practice anct
student learning

b. considers data gathered
about teacher practice,
academic results and/or
learning environment in
isolation of the school
and/ or district vision

c. establishes goals that focus
ot improving teacher
practice, and academic
results and/or learning
environment

d. goals are broad, general,
aspirational statements that
are too big to be assessed

2. engages in the-goal setting
process as part of own |
professional improvement
as related to improving
student learning

b. works with other school
and district leaders to
consider the school and/or
district vision and student
Jearning needs, as well ag
information gathered about
teacher practice, academic
results and/or the learning
environment

c. creates goals that connect
changes in their own
practice to the improvement
of teacher practice,
academic results, and/or
learning environment in
order to improve student
learniog

d. goals are stated in ways that
allow progress toward them
to be assessed

4. embraces the goal setting
process as part of ongoing
work to improve learning by
decreasing the distance
between the cutrent state of
the school or distdct, and
the vision

b. engages 2 cross role group,
including other school and
district leadess and teachers
to triangulate the school and
district visions with data
depicting the current zeality
of student learning, teacher
practice, academic results
and/or Jearning
environment

. generates goals that
maximize on their own role
in improving teacher
practice, academic results,
and/or leaming
environment in the service
of improving leatning

d. goals are expressed in
staternents that are both
actionable and measurable

© 2013 Learner-Centered Initatives, Ltd and Communities for Learning: Leading lasting change®
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Multidimensional Leadership Performance Rubric

(Goal Setting and Attainment {(cont.)

Ineffective
1

Developing
2

Effective
3

Highly Effective
4

Strategic Planning
s Prictitize
e Strategize

a. considers goals in no spedal
- order -

b. changes commitment to
poals as new ones emerge

¢ lists generic strategies that
could apply to a variety of
goals

d. states the benefits of
attaining the goal(s)

2. priogitizes goals based on
own interests |

b. relies on own perspective to
assect the importance and
alignment of identified goals

<. lists strategies that will be
used to accomplish goals
identified

d. describes, in general terms,
what successful goal -
attainment will lock like and
accomplish

a. proritizes goals by
considering what can be
galned by pursuiag each

b. uses principal’s and/or
superintendents’
perspectives o test own
assumptions about goals to
see if they are truly’
coonected to the
school/ district vision and
needs

c. articulates strategies
supportng actions, and
reasons for selecting them

d. identifies anticipated,
specific measures of success
for each goal

a. prioritizes goals by
considering the potential
benefits and unintended
consequences of pursuing
certain goals vis-a-vis others

b. uses the perspectives of
others to test own
assumptons about the goals
articulated and to see if they
are teuly conmected to the
schoaol/district vision and
needs

c. articulates strategies
supporting actions and also
for overcoming obstacles to
the plan, with rationale for
selecting them that jncludes
anticipated results,
implementaton intentions
related to each, and
evidence of strategy’s
impact

d. describes the evidence that,
when collected and
annotated, will support
that attending to these goals
actually decreases the
distance between current
reality and the vision

© 2013 Learner-Centered Initiatives, Ltd and Communities for Learning: Leading lasting change®
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Mulridirmensional Leadership Performance Rubric

Goal Setting and Attainoment (cont.)

Ineffective
1

Developing
2

Effective
3

Highly Effective
g

Taking Action
¢ Mobilize
e Monitor
¢ Refine

2. refers in general to working
toward goals, but is unable
to articulate related steps or
stmteg‘-iesx

b. speaks about taking actions,
but has trouble committing
and getting started

. changes goals to better
- match what is currently
happening or uses what is
happening to mtonalize
giving up

a. identifies a series of
individual actions for each
goal without specifying
whether the goals are Jong
or short term

b. implements the action plan
quietly and privately

c. zdyusts goals and actions
based on instinct and self-
pezceptions

2. creates an acton plaa that
delineates steps and
strategies fof all goals,
regardless of whether they
are short or long term

b. implements the action plan
publicalty, and invites othets
0 use it as a model for goal
setting that they can do as
well

c. monitors and refines goals
and/or acton steps, based
on formative assessment of
evidence coliected

#. designs an action plan that
cleady differentiates
between short and long
term goals and their
associated steps and
strategies

b. shares and implements the
action plan pubkically, and
uses it as an opportunity to
build a culture of inquiry by
inspiring others to engage in
their own goal setting to

" improve learning

o

seeks multiple, diverse
pesspectives to review
evidence collected and
contrbute to own questions
about process, actions,
strategies and progress, to
support revisions to the
action plan

© 2013 Learner-Centered Initiatives, Ltd and Communities for Learning: Leading lasting change®
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Multidimensional Leadetship Performance Rubric

Goal Setting and Attainment (cont.)

Ineffective Developing Effective Highly Effective
1 2 3 4
a. documentaton is a a. sporadically documents a. petiodically documents own | a. throughout the

Evaluating beginning and end event thinking related to key thinking aad reactlogs to implementation of the
Attainment and focuses on restating moments, obstacles or the progress made, obstacles | | action plan, systeratically
o Document actions taken and noting achievernents encountered, and insights or | documents @d ;eﬂeds

Tnsights obs?acles to geal questions that arise upon emerging Jpszghts,

Accomplishments | Achievement questions, perceived

New questons
Implications for
moving forward

000

¢ Next steps

b. categodeally claims goal
attainment, or uses failure to
meet goals sef 23 evidence
that the goal setting process
does not work

c. dismisses the possibility of
using goals o define next
steps

b. evaluates goals and goal
attainment based on own
impressions of what success
should have looked like and
what was actually achieved

c. considers new goals based
on success in achieving
current goals, adjusting
them to match perceived
ability of the schoo} and/ot
district to actually improve

b. evaluates goals and goal
attainment by assessing
“evidence of success,”
establishing the degree to
which the goal has been
achieved, and determining
next steps towards attaining
the school and/or distdct
vision

c. determines next steps and
future actions to improve
student learning, teacher
practice, academic results
and/or the learning
environment in light how
successful the recent work
was in making
Hmprovements

accomplishments, obstacles
encountered, and
unintended consequences

o

. taps the perspectives of
those who supported the
initial data analysis to help
evaluate goal attainment and
related fmpact on leamning
by assessing “evidence of
success,” establishing the
degree to which the goal has
been achieved, and
determining next steps in
attaining the operating
vision and improving
learning

o

engages stzkeholders in
planping, future goals,
actions and next steps o
improve student learmning,
teaches practice, academic
results and/or the leaming
environment based on how
rouch. closer the school and
district are to the vision

© 2013 Learner-Centered Initiatives, Ltd and Communities for Learning: Leading lastng change®
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