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SCHOOL PROFESSIONAL DEVELOPMENT PLAN
2014-2015

Please write all of your responses for the school professional development plan on the template. You will want
%o refer to the guidance document for an explanation of each of the sections in the plan and for a list of helpiul
tools and resources In the Collahorative Professional Learning in School and Beyond tool kit.

To begin typing in each section, place the cursor at the end of the last

question in the section and hit enter/return key.

SECTION BUILDING A SCHOOL PROFESSIONAL DEVELOPMENT PLAN:

A, Reflection

Provide a narrative that reflects the committee's thinking on the following questions:

1

2.
3.

4,
5,
&

What were the positive aspects of previous professional development opportunities in the district or school that should
be retained and replicated?

How did those opportunities address the needs of staff and enhance student learning?

Through previous evaluations of the professional developrmient program, has the school been able to document how pro-

fessional development is improving teacher practices and student leaming? | yes, describe how the task has been ac-

complished.

How has previous professional feamning been aligned to the district and school pricrities and key initiatives and programs?
What chalienges has the district or school faced in the past in providing professional development?

How will these challenges be addressed in this School Professional Development Plan?

The staff appreciated in house, small group, hands on opportunities. These were developed
based upon staff surveys to address the building’s specific Professional Development needs.
Through observations and collected data from reports we are able to document improvement.
Much of our Professional Development is technology based and support for the new observation
system and tools. Technology related Professional Development included training for use of the
Smart Board, iPad, Smart Bridgit Conferencing System, Measuring Up Live, Catapult, and using
the technology side of Teachscape.




SECTION BUILDING A SCHOOL PROFESSIONAL DEVELOPMENT PLAN:
B. Needs Assessmeint

Provide the definition for guestion (1} and then desctribe the answers to (2} and {3} in narrative form:

1. What is the sthool's definition of student achievement? Please consider the following guestions to guide your discus-
sion: [s it high test scores on standardized tests? s it improvement on local assessments? Or should the definitior in-
clude other positive student outcomes such as confidence in academic and social situations, student responsibility for
learning, ot the ability to apply new skills to real life situations? What changes in student behavior are we triying to cre-
ate? What will student success look like in our school? This definition should be developed with input from the entire
facuity.

2. Incdude both the schoolbased performance data as weil as other information identified as evidence of professional
learning needs of staff, These might include formal and informal surveys of teachers, focus groups with teacher teams,
team documentation of geals and outcomes, or other identified needs from other key stakeholders, inciuding staff, stu-
dents, parents and comumunity membess.

3. Provide a brief narmrative of how the school committee is using schoolbased performance and other data to diive the pro-
fessioral developraent needs in the school. Be sgecific.

We look for a tie together through all areas that contribute to the well rounded productive
student. We use our Student Growth Objectives to address these goals. We have also
implemented a Positive Behavior Support in Schools (PBSIS) program to highlight character
education. '

This is a transition year in many aspects. Besides the opening of a new facility with a good
number of new staff and administration, our role is to also transition our children during the ten
months from an “Elementary Level” mentality to a more independent Middle School student.
We are working to develop connectedness within our school community.

Besides the SGO’s, we also use Assess Now reports and Success Maker levels to determine our
success as a school. Our Professional Learning Communities also offer feedback based on the
collaborative conversations of the needs of the staff.




C. Professional Development Goals for the School

1 List the school’s established student learning goals and other leaming needs. These should:
* he based on schoal district gogls;
» he aligned to school improvement plans;
» be based on an analysis of the Needs Assessment Data;
= support enhanced student learning; and
« ba measurable and attainable.
2. Lstyour school's professional development goals. These should be specific,measurable, achievable, relevant, and time-

bound.
a. Specific: Be specific about what is to be accomplished
b. Measurable: |dentify how the goal will be measured
. Attainabler Ensure the capacity exists to accompiish the goal
d. Resulis Based: [dentify the beachmarks and outcomes for the goal
e. Timebound: Set a specific tmeframe for completing the goal
3. Provide an explanation of how vour professional development goals align with your school goats.

Our goals align with the district goals. These can be seen throughout our action plans
concerning targeted areas. By reviewing data from mentioned reports continuously throughout
the school year, we are able to track our progress and realign needs as necessary.

The data shows us that nearly half of our students come to us below the expected reading level.
We use (and will continue to use) Assess Now and Success Maker to track levels. The
Academic Achievement Program (AAP) will also play a role in supporting our students to meet
set goals. It is shown through past practice that we have the capacity to improve our reading
levels with early remediation and constant interventions. The trend in the data shows that
children on average have increased by two reading levels. We would like to collect more data in
the future to not only see the increase per student but how that addresses our buildings
percentages of who is continuing to either of the middle schools at the expected reading level.




SECTION BUILDING A SCHOOL PROFESSIONAL DEVELOPMENT PLAN:
D. School Professional Development Opportunities

1. Describe the professional development structures and designs in the school. For instance, will professional develop-
ment be offered for team based learning, online learning, workshops or other venues? Will partnerships be devel
oped with universities, county colleges, and other educational organizations to support adult fearning in the schools?
Will schioots partner grade levels or departments? How will teams look af student work or create common assess-
ments together? How will teams be supported in observing the practices of other team members? How will tearr-
ing opportunities for teachers address the needs of all student populations (ELL, Bilingual, Special Needs, Gand T,
etc.)? in this section describe the varieties of contexts in which professional development will be offered rather than
a listing of trainings or a catalog of events.

2. What zre some of the key NJ Core Curiculum Content Standard areas on which the school will focus their professional
development?

- 3. Indicate the conpection between student leamning goals and the professional development within the school.

4 How will the school communicate the professional development pian to all staff members?

We will continue to provide in house, small group, needs based, hands on opportunities. Besides
our set Professional Development days, we also offer opportunities through participation in
Professional Learning Communities. On occasion, the opportunity presents itself for teachers to
observe one another during instructional time. Professional Development is also offered through
departmentalized needs for all areas of instruction, team based and district wide.

We will give a continued focus on our Independent Reading Program. The IDR fraining has
been beneficial to our staff in working with increasing our reading levels. This training will be

revisited in the upcoming school year.

These intentions are communicated during meetings, through shared feedback, and data reports.
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SECTION BUILDING A SCHOOL PROFESSIONAL DEVELOPMENT PLAN:

E. Professional Development Resources

1. Include a description of time allocation and supporting resources needed to meet the professicnal development goals,
Coliaborative school teams can indicate how time for professional leaming is created. For instance, is time provided for
professional learning in interdisciplinary, grade level, or content area collaborative teams and staff meetings? Do teach-
ers use planning time for collaborative professional leaming? What resource materials and consultant expertise are pro-
vided for professional learing?

2. ldentify the resources and structures in place in the school that demorstrate that the school community vatues and nur
fures guality professional development for adult learners. These might include dedicated professional leaming days or
summer or after school opportunities.

Teachers use planning time to collaborate concerning professional development. Opportunities
are also offered by stated contract (Collective Bargaining Agreement) of 15 hours. District wide
presentations consist of at least 5 hours, and at least 10 hours are building based. Staff also takes
advantage of workshops presented by the Morris Union Jointure Commission and other outside
TESOUTCES.
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SECTION BUILDING A SCHOOL PROFESSIONAL DEVELOPMENT PLAN:

F. Ongoing Assessment and Evaluation of the School
Professional Development Plan

1. What knowledge, skifls or behaviors will educators leam as a result of the School Professional Development Plan and what
evidence will you have to indicate staff has leamed new skills?

2. ‘What student data will be used o determine how these knowledge, skilis or behaviors impacted student leaming?

3. What additional data is needed to support the program evaluation process? _

4. How will the School Professional Davelopment Plan encourage jobembedded collaboration and what is the avidence to
support this?

5. What data are needed to answer the evaluation questions? School teams should also use existing data from the school
district such as student achievement results on standardized tests, but should also think about how to gain input about
its relevance to teachers and whether it impacted their practice. For instance, the School Professional Development Com-
mittee might consider the following cuestions:

+ How might you consider holding focus groups to get teacher input on needed professional learning? . .. — _ _

+ How might you conduct surveys of staff and stakeholders to get input on opportunities o offer?

= How will you examine and tabulate individual evaluation forms from specific events or team meetings to determine
usefulness of professional leaming offered in the past that you might repeat for other stafi?

Data will show growth in leaming, we will also be able to analyze this through completed
assignments and other student work and classroom based assessments.

‘We will also be able to use the anticipated decline in bullying referrals, number of Child Study
Tearm referrals, and Intervention and Referral Services.

Other data is retrieved from faculty meeting and Professional Learning Committee feedback,
committee reports, and a staff climate survey.
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SECTION SCHOOL PLAN SUMMARY FOR DISTRICT PLAN

Each school is asked to complete a one page summary of key elements of their plan for
inciusion in the district plan. Please provide a short narrative description for each of the sec-
tions of the plan: -

L
2

3

4,

5.
5,

Reflection: identify key elements of previous professional development you will leverage in the new plan.

Neads Assessment: Submit the school definition of student achievement. Identify key findings from needs assessments,
Professional Development Goals: ldentify the professional deveiopmeﬂt goals connected to the student learning goals for
the school/district.

Professional Development Opportunitiés: dentify the processes and struciures the school will use to provide professional
learning opportunities.

Professional Development Resources: Identify the resources that will ensure professional learning Is ongoing.

Evaluation: Identify your goals for evaluation of your professional cevelopment in the fisst year,

Our intention is to address the needs of our students that are academic and social skills related.
Upcoming professional development will offer resources for staff to have Intensive strategies to
address the reading levels of our students. The expectation is also that we will see an increase in
Math scores based on the improvement of reading comprehension. The use of common planning
fime and after school workshops will contribute to the district’s professional development.
Continual feedback and data review will show the progress as we work towards meeting our
goals. The Professional Development Committee will review data taken from student progress
and staff feedback to continually realign resources based on needs.
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- - JEFFERSON SCHOOL
"= 155 HILTON AVENUE
VAUXHALL, NEW JERSEY

PROFESSIONAL DEVELOPMENT DAY AGENDA

NOVEMBER 5, 2013

Language & SS Curriculum “Measuring Up”
(Bob Ghiretti)

Math and Science Curriculum
(Debbie Ford)

TeachScape Domains 1 and 4
(Kathy DiGiovanni)

Break

Getting Familiar with “Bridgit”
(Laura Damato)

P.B.L.S. (Positive Behavior Intervention & Supports)
(Laura Damato/Kathy DiGiovanni)

Break

PLC Language and Social Studies
(Jeanne Stanco/Frank Palumbo)

. PLC Math and Science

(John Zurka/Janet Whitehouse)

Computer Lab

Room 105

Art Room

-Art Room

Art Room

Room 104

... Room 105 . _.
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1a Description

Read the following description of component 1a from the Framework for
Teaching Evaluation Instrument:

1a: Demonstrating Knowledge of Content and Pedagogy

in order to guide student learning, teachers must have command of the
subjects they teach. They must know which concepis and skills are central
to a discipline and which are peripheral; they must know how the discipline
has evolved into the 21st century, incorporating issues such as global
awareness and cultural diversity. Accomplished teachers understand the
internal relationships within the disciplines they teach, knowing which
concepts and skills are prerequisite to the understanding of others. They
are also aware of typical student misconceptions in the discipline and work
to dispel themn. But knowledge of the content is not sufficient: in advancing
student understanding, teachers must be familiar with the particularly
pedagogical approaches best suited to each discipline.

Consider the following questions:

. From this description, how would you characterize the important
elements of this component?

. What skills and concepts are central to the discipline(s) you feach?
How have these evolved into the 21st cenfury?

e How does knowledge of prerequisite skills and student
misconceptions affect your ability to plan lessons?

Elements

For greater clarity, the Framework for Teaching breaks down component
1a into these important elements:

1. Knowledge of content and fhe structure of the discipline

Every discipline has a dominant structure, with smaller components or
strands, as well as central concepts and skills.

2. Knowledge of prerequisite relationships

Some disciplines—for example, mathematics—have important
prerequisites; experienced teachers know what these are and how to
use them in designing lessons and units.

1a




1b Description

Read the following description” of component 1b from the Framework for
Teaching Evaluation Instrument: :

1b: Demonstrating Knowledge of Students

Teachers don't teach content in the abstract; they teach it to students. In
order to ensure student learning, therefore, teachers must know not only their
content and its related pedagogy but also the students to whom they wish to
teach that content. In ensuring student learning, teachers must appreciate
what recent research in cognitive psychology has confirmed, namely, that
students leam through active intellectual engagement with content. While
there are patterns in cognitive, social, and emotional developmental stages
typical of different age groups, students learn in their individual ways and may
have gaps or misconceptions that the teacher needs to uncover in order to
plan appropriate learning activities. In addition, students have lives beyond
school—lives that include athletic and musical pursuits, activities in their

" neighborhoods, and family and cultural traditions. Students whose first
language is not English, as well as students with other special needs, must
be considered when a teacher is planning lessons and identifying resources
to ensure that all students will be able to learn.

Consider the following questions:

. From this description, how would you characterize the important
elements of this component?

. What steps do you take to ensure the active intellectual engagement of
all your students?

. How does knowledge of your students’ individual leaming styles and
needs impact your lesson planning?
Elements

For greater clarity, the Framework for Teaching breaks down component 1b
into these important elements:

1. Knowledge of child and adolescent development
Children leam differently at different stages of thelir lives.

2. Knowledge of the learning process
Learning requires active intellectual engagement.

ib
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1& Description

Read the following description of component 1¢ from the Framework for
Teaching Evaluation Instrument:

1c: Setting Instructional Outcomes

Teaching is a purposeful activity; even the most imaginative activities are
directed toward certain desired learning. Therefore, establishing instructional
outcomes entails identifying exactly what students will be expected to learn;
the outcomes describe not what students will do, but what they will leam. The
instructional outcomes should reflect important learming and must lend
themselves to various forms of assessment through which all students will be

- able to demonstrate their understanding of the content. Insofar as the

outcomes determine the instructional activities, the resources used, their
suitability for diverse learners, and the methods of assessment employed
they hold a central place in domain 1.

Learning outcomes may be of a number of different types: factual and
procedural knowledge, conceptual understanding, thinking and reasoning
skills, and collaborative and communication strategies. In addition, some
learning outcomes refer to dispositions; it's important not only that students
learn to read but also, educators hope, that they will /ike to read. In addition,
experienced teachers are able to link their learning outcomes with cutcomes
both within their discipline and in other disciplines.

Consider the following questions:

. From this description, how would you characterize the important
elements of this component?

. How does setting instructional outcomes serve as a guidepost for
lesson planning?

. What is the relationship between assessment and instructional
outcomes?

Elements

For greater clarity, the Framework for Teaching breaks down component 1c
into these important elements:

1. Value, sequence, and alignment

Outcomes represent significant learning in the discipline reflecting,
where appropriate, the Common Core State Standards.
2. Clarity

1c




1d Descnptlon

Read the following desoriptlon of component 1d from the Framework for -
Teaching Evaluation Instrument:

1d: Demonstrating Knowledge of Resources

Student learning is enhanced by a teacher's skiliful use of resources. Some of
these are provided by the school as "official” materials; others are secured by
teachers through their own initiative. Resources fall into several different
categories: those used in the classroom by students, those available beyond
the classroom walls fo enhance student learning, resources for teachers to
further their own professional knowledge and skill, and resources that can
provide noninstructional assistance to students. Teachers recognize the
importance of discretion in the selection of resources, selecting those that
align directly with the learning outcomes and will be of most use to the
students. Accomplished teachers also ensure that the selection of materials
and resources is appropriately challenging for every student; texts, for
example, are available at various reading levels to make sure all students can
gain full access fo the content and successfully demonstrate understanding of
the learning outcomes. Furthermore, expert teachers look beyond the school
for resources to bring their subjects to life and to assist students who need
help in both their academic and nonacademic lives.

Consider the following questions:

. From this description, how would you characterize the important
elements of this component?

. What steps do you take to find resources that are appropriate for your
classroom?

. What impact does knowledge of resources have on your lesson
planning?

Elements

For greater clarity, the Framework for Teaching breaks down component 1d
into these important elements:

1. Resources for classroom use
Materials must align with learning outcomes.

2. Resources to extend content knowledge and pedagogy
 Materials that further teachers’ professional knowledge must be
available.

1d




1e Description

Read the following description of component 1e from the Framework for
.Teaching Evaluation Instrument:

1e: Designing Coherent Instruction

Designing coherent instruction is the heart of planning, reflecting the teacher's
knowledge of content and of the students in the class, the intended outcomes
of instruction, and the available resources. Such planning requires that
educators have a clear understanding of the state, district, and school
expectations for student learning and the skill to translate these into a
coherent plan. It also requires that teachers understand the characteristics of
the students they teach and the aclive nature of student learning. Educators
must determine how best to sequence instruction in a way that will advance
student learning through the required content. Furthermore, such planning
requires the thoughtful construction of lessons that contain cognitively
engaging learning activities, the incorporation of appropriate resources and
materials, and the intentional grouping of students. Proficient practice in this
component recognizes that a well-designed instruction plan addresses the
learning needs of various groups of students; one size does not fit ali. At the
distinguished level, the teacher plans instruction that takes into account the
specific learning needs of each student and solicits ideas from students on
how best to structure the learning. This plan is then implemented in domain 3.

Consider the following questions:

. From this description, how would you characterize the important
elements of this component?
. What elements from other components of Domain 1 are evident in this

description? Are these elements prerequisites fo designing coherent
instruction?

Elements

For greater clarity, the Framework for Teaching breaks down component 1e
into these important elements:

1. Leaming.activities
~ Instruction is designed to engage students and advance them
- through the content.

2. Instructional materials and resources
Alids to instruction are appropriate fo the learning needs of the students.

1e




1f Description

Read the following description of component 1f from the Framework for -
Teaching Evaluation Instrument:

1f: Designing Student Assessments

Good teaching requires both assessment of learning and assessment for
learning. Assessments of learning ensure that teachers know that students
have learned the intended outcomes. These assessments must be designed
in such a manner that they provide evidence of the full range of learning
outcomes; that is, the methods needed fo assess reasoning skills are
different from those for factual knowledge. Furthermore, such assessments.
may need to be adapted to the particular needs of individual students: an ESL
student, for example, may need an alternative method of assessment to allow
demonstration of understanding. Assessment for learning enables a teacher
to incorporate assessments directly into the instructional process and to
modify or adapt instruction as needed fo ensure student understanding. Such
assessments, although used during instruction, must be designed as part of
the planning process. These formative assessment strategies are ongoing
and may be used by both teachers and students to monitor progress toward
understanding the learning outcomes.

Consider the following questions:
. From this description, how would you characterize the important

elements of this component?

. How would you describe the difference between assessment of learning
and assessment for learning?

s How might you betier differentiate your assessment strafeg:es to meet
individual students needs?

Elements
For greater clarity, the Framework for Teaching breaks down component 1f
into these important elements:
1. Congruence with instructional outcomes
Assessments must match leaming expectations.

2. Criteria and standards

Expectations must be clearly defined.

1f
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Agenda

Language Arts PLC

Tuesday, Novembef' 5, 2013

1. Suggestions/strategies on how IDR book carts are being utilized
in the classroom.
2. Sharing of sites for lessons on the Smartboard
3. Reminders:
o Essays
e One mirrored assessment to BG each marking period
o Writing folders




- Minutes
Language Arts PLC
November 5, 2013

1. IDR strategies-

a. Comments that this is difficult when there is only one teacher
in the room

b. Suggestion to have children meet in a group setting to "pair
and share” |

2. Sites for lessons on the Smartboard
a. Storyworks website
b. Smart Exchange
¢. Mrs. Chapla was willing to share CDs on different topics
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School Professional Development Committee
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Please write all of your responses for the school professional development plan on the template. You wili want
to refer to the guidance docnment for an explanation of each of the sections in the plan and for a list of helpful
tools and resources in the Collaborative Professienal Learring in Scheol and Beyond tool ki€,
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SCHOOL PROFESSTONAL DEVELOPMENT PLAN
2014-2015

Please write all of vour responses for the school professional development plan on the termplate. You will want
to refer to the guidance document for an explanation of each of the sections in the plan and for a list of helpful
tools and reseurces in the Collaborative Professional Learning in School and Beyond toof kit.

To begin typing in each secticon, place the cursor at the end of the last

question in the section and hit enter/return key.

SECTION BUILDING A SCHOOL PROFESSIONAL DEVELOPMENT PLAN:

A. Reflection

Provide a narrative that reflects the committee’s thinking on the following questions:

1.

2

What were the positive aspects of previous professional development opportunities in the district or school that should
be retained and replicated?

How did those opperiunities address the needs of staff and enhance student learing?

Through previaus evaluations of the professional development program, has the school been able to document how pro-
fessional development is improving teacher practices and student leaming? f yes, describe how the task has been ac-
complished.

How has previous professional fearning been aligned {6 the district and school prioities and key initiatives and programs?
What chailenges has the district or school faced in the past in providing professional development?

How wiil these challenges be addressed in this School Professional Development Flan?

Kawameeh Middle School professional development (PD) program for staff members of the Township of

Union public schools continued the practice of scheduling three five-hour days of training. During the 2013-2014
school year, professional development was building based and included such topics as: Teachscape, catapult web site
training, Fundamental 5 (best practices model}, SGO/SGP, Prosper and Common Core Standards. These topics were
selected based on previous building needs assessments as well as district goals.

Based on the topics presented, the School Improvement Panel was able to enhance our teachers’ knowledge

and understanding of the aforementioned instructional opportunities. This was evidenced in direct response to positive
feedback from the staff. Staff members had the opportunity to evaluate, provide feedback, and make recoromendations
for future professional development activities.

We have made progress in creating building-based collaborative activities. To facilitate the transition for

purely building management to instructional leadership, school leaders — including supervisors, building administrators,
and central office administrators — are strongly encouraged to participate in these activities to suppost the instructional
staff in the context of a collaborative culture. Ideally, professional development will be job-embedded throughout the
school year.
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SECTION BUILDING A SCHOOL PROFESSIONAL DEVELOPMENT PLAN:
B. Needs Assessment

Provide the definition for guestion (1) and then desciibe the answers to {2} and (3} in narrative form:

1. What is the school’s definition of student achievement? Please consider the foliowing guestions to guide your discus-
sion: Is it high test scores on standardized tests? Is it improverment on local assessments? Or should the definition in-
clude other positive student outcomes such as confidence in academic and social situations, student respensibitity for
learning, or the ability to apply new skills to real life situations? What changes in student behavior are we trying to cre-
ate? What will student success ook like in our school? This definition should be developed with input from the entire
faculty. :

2. include both the schookbased performance data as well a5 other information identified as evidence of professional
learning needs of staff. These might include formal and informal surveys of teachers, focus groups with teacher teams,
team documeniation of goals and outcomes, or other identified needs from other key stakeholders, including staff, stu-
dents, parents and community members.

3. Provide a brief namative of how the school committee is using schoolbased performance and other data fo drive the pro-
fessional developrment needs in the school. Be specific.

We define student achievement as having each child receive a diverse learning experience in a safe, supportive
environment that promotes self-discipline, motivation, and excellence. Our goal is to develop responsible citizens who
demonstrate respect for others and an interest in learning and achievement. We accept and respect each student as an
individual, and encourage creativity and freedom of expression. All our curricular, co-curricular, and extra-curricular
activities are student-centered and designed to accornmodate individual learning styles, so all students may experience
SUCCess,

Teachers were given the opporfunity to analyze the previous and current state fest data. Benchmark
assessments were created by department supervisors based on input from staff members. Results are discussed and
analyzed by department at scheduled monthly meetings.

To determine the school’s professional development needs the School finprovement Pane] uses information
from the needs assessment survey, test data analysis from both local and state assessments. For example, the school
improvertent panel has identified the fellowing school needs:

e  The school must make greater use of stadent data to drive professional learning activities, Such data could
be obtained from statewide assessments, but we believe that classroom data can be more informative,
relevant and current.

e  Strategies to improve students’ language arts literacy should continue to be pursued and further developed.
e  Training should be offered as needed in content areas identified through analysis of student data.

e More collegial collaboration at department and grade level meetings must be modeled, pursued, and
established as standard behavior.

®  Strategies that will accommodate the needs of all students in our diverse population to close existing gaps
in student achievement must be developed.

These topics will be considered for consideration by the schrool improvement panel:
e  Danielson’s Framework for Teaching (Teachscape)
¢  Parental/Community Involvement
o 21* Century Digital Learning
o  Fundamental 5 (Best Practices Model for Improved Student Achievement}

«  Positive Behavior Support in School (PBSIS)
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SECTION BUILDING A SCHOOL PROFESSIONAL DEVELOPMENT PLAN:

C. Professional Development Goals for the Schoel

List the school’s established student learing goals and other learning needs. These should:

* he hased on schooi district goals;

» be aligned to school improvement plans;

« he based on an analysis of the Needs Assessment Data;

» suppost enhanced student leaming; and

« be measurable ant attainable.

List your school's professiona! development goals. These should be specific measurable, achievable, relevant, and time-
bound. :

a. Specific; Be specific about what is to be accomplished

b. Measurable: identify how the goal will be measured

c. Attainable: Ensure the capacity exists to accomplish the goal

d. Results Based: Identify the benchmarks and outcomes for the goal

e. Timebound: Set a specific timeframe for completing the goal

Provide an explanation of how your professicnal development goals align with your schoot goals.

The professional development goals for Kawameeh Middle School are:

1. Promete a positive school culture with colleagues through coniinual development of our
Professional Learning Communities.

2. Build upon our community relations by continuing to engage parents and community members
in the learning process. '

3. Enable teachers to modify instruciional practices to meet the individual needs of their students
based on relevant and recent data.

4,  Educate staff members in recognizing and respecting students® strengths, talents, and abilities
through ongoing development of a PBSIS program.

5. Educate staff members on incorporating aspects of PAARC into daily lessons as well as training
staff to administer the new state test in the spring.

The professional development opportunities will be implemented during the 2(14-15 school year. The
school improvement panel will continue to provide training opportunities that speak to the specific needs
of the building.
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SECTION BUILDING A SCHOOL PROFESSIONAL DEVELOPMENT PLAN:

D. School Professional Development Opportunities

capae

1. Describe the professional development structures and desigos in the school. For Instance, will professional develop
ment be offered for team based leaming, online leaming, workshops or other venues? Will partnerships be devek
oped with usiversities, county colleges, and other educational organizations to sepport adult leaming in the schools?
Will schools partner grade levels or departments? How will teams tock at student work or create common assess-
ments together? How will teams be supported in observing the practices of other team members? How wiil learn-
ing opportunities for teachers address the needs of all student populations (ELL, Bilingual, Special Needs, G and T,
etc)? In this section describe the varieties of contexts in which professional development will be offered rather than
z listing of trainings or a catalog of evenis,

2. What are some of the key NJ Core Curriculum Content Standard areas on which the school will focus thefr professional
development?

3. indicate the connection hetwean student learning goals and the professional development within the school,

4 How wili the school communicate the professional davelopment plan to all staff members?

The school improvement panel is committed to providing collegial professional development that is
focused on maximizing student achievement and that is compatible with current best practices, programs, and
policies. The panel will focus on enhancing the staff’s content knowledge and instructional strategies to better
assist students with varied learning needs te master the Common Core Standards. Professional Development
activities, along with opportunities pursued by individual educators, will help fo create professional leamning
communities that will promote effective teaching practices and students’ learning experiences.

To continue fostering a positive leamning cuiture in our school, the school improvement panel will
further encourage collaboration among staff. Activities to support this effort will be viewed as benchmarks on a
continuum from professional partnerships between colleagues to school-wide professional leaming communities
that are focused on broad learning goals for all students and adults in cur school.

The school plan is consistent with the New Jersey Standards for Professional Development, the New
Jersey Professional Development for Teachers, the Eight Key Elements of High Quality Professional
Development for Teachers, and the definition of PD from the NIEA.

Specifically, as far as the NJ Standards for Professional Development are concerned, our school
improvement panel is striving to inspire staff members to organize themselves into PLC’s, as the best possible
means of achieving our school goals. The school continues to reflect a shift in attitude to teacher leaders and
collegial collaboration, rather than top-down fmposed PD.

In formulating our professional development plan for 2414-2015, the school improvement panel is
including the aforementioned standards, focusing on student learning and research-based practices. In our
planning, we continue to incorporate activities that reflect the Common Core Standards. We have taken into
consideration student academic achievement in all subgroups, standards and assessments, and we will evaluate the
impact of our PD activities on increasing teacher effectiveness and improving student achievement in order to
constantly upgrade the quatity of our offerings. Teachers will be asked to review performance data and establish
sound goals for their students, based on the belief that a]l students can fearn and looking toward the developrnent
of the whole child. In doing so, the teachers will implement evidence-based classroom strategies. A major
emphasis of our building-based PD is vertical articulation so that teachers are aware of the degree of student
mastery of the indicators for the grade levels in ¢ach subject area of the Common Core.

Finally, we believe that our plan reflects the NJ Professional Standards for Teachers insofar as we are
comumitted to helping our colleagues despen their content knowledge based and broadening their skills in varied
instructional strategies. One of our primary goals will be differentiated instruction so that our teachers will be
able to modify instruction, as the need arises. We encourage our teachers to evaluate curriculum to make it as
relevant as possibie to 21% century students, to be culturally responsive and responsible, to be enthusiastic as they
communicate with their students, and to create productive learning environments in their classrooms.

A copy of the plan wiil be disseminated to all staff members at the beginning of the year and will be
revisited throughout the year.
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SECTION BUILDING A SCHOOL PROFESSIONAL DEVELOPMENT PLAN:

1.

E. Professional Development Resources

Include a description of time allocation and supporting resources needed fo meet the professional development goals.
Collaborative school teams can indicate how time for professional leaming is created. For instance, Is time provided for
professional learning in interdisciptinary, grade level, of content area collaborative teams and staff meetings? Do feach
ers use planning time for coliaborative professional leaming? What resource materials and consultant expertise are pro-
vided for professional feamning?

2. ldentify the resourees and structires in place in the schoal that demonstrate that the school community values and nur

tures quality professional development for adult learners. These might include dedicated professional leaming days or
suynmer or after school opportunities.

Time commitments are reflected in the inclusion in the schoot calendar of one PD day consisting of five
hours, 5 two-hour sessions and up to two professional days per staff member for off-site professional development.
Faculty meetings, department meetings, and affer school PD provide additional forums for professional learning.
Ongoing professional development will be monitored and modified in the following ways:

¢  Teacher and administrator evaluations for all PD days, outside conferences attended, and after school
professional development

¢  Monthly meetings of the School Improvement Panel

*  Administrators® observations of staff members as they implement strategies, interventions, and content
learned in PD activities

e Analysis of data from benchmark and state standardized assessments

e  Feedback from parent conferences, open houses, and family mvolvement nights

®  Department/grade-level evaluation of the impact of PD on student achievernent
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SECTION BUILDING A SCHOOL PROFESSIONAL DEVELOPMENT PLAN:

F. Ongoing Assessment and Evaluation of the School
Professional Development Plan

1, What knowfedge, skills or behaviors will educators learn as a result of the School Professicnal Development Plan and what
evidence will you have to indicate stafl has learned naw skills?

2. What studert data will be used to determine how these knowledge, skills o behaviors impacted student learning?

3. What additional data is needed to support the program evaluation process?

4. How will the School Professional Development Plan encourage job-embedded coliaboration and what is the evidence to
support this? '

5. What data are needed to answer the evaluation guestions? Scheol teams should also use existing data from the schoot
district such as student achievement resufts on standardized fests, bt should also think about how to gain input abowt
its relevance to teachers and whether it impacted their practice. For instance, the Schoal Professional Developmert Com-
mittee might consider the following guestions:

» How might you consider holding focus groups to get teacher input on needed professional tearning?

= How might you conduct surveys of staff and stakeholders to get input on opportunities to offer?

» How will you examine and tabulate individual evatuation forms from specific events or team meetings to determine
usefulness of professional learning offered in the past that you might repeat for other staff?

The school improvement panel’s plan is focused on the mmplementation of the Common Core. Activities will
be based on broadening staff members’ knowledge of and ability to implement standards based instruction for all
students. Student data used to determine how the knowledge, skills and behaviors impacted student learning include
benchmarks, standardized tests, formative and summative assessments, attendance, and disciplinary data. The
additionat data needed to support the program evaluation is located on the online professional learning portal through
staff evaluations. ‘

Evaluation of the School Improvement Panel will be provided for in the following ways:

Teacher and administrator evaluations for all PD days, outside conferences attended, and after school professional
development

Monthly meetings of the School Improvement Panel

Administrators’ observations of staff members as they implement strategies, interventions, and content leamed in PD
activitics

Analysis of data from benchmark and state standardized assessments
Feedback from parent conferences, open houses, and family involvement nights
Department/grade-level evaluation of the impact of PD on student achievement

Data will be collected through staff discussions at faculty meetings, surveys, and grade level/subject area
meetings. This data will then be organized, collated and analyzed by the School Improvement Panel and will be used
to help determine the needs of future PD days.
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SECTION SCHOOL PLAN SUMMARY FOR DISTRICT PLAN

Each school is asked to complete a one page summary of key elements of their plan for
inclusion ia the district plan. Please provide a short narrative description for each of the sec-
tions of the plam:

1. Reflection: Identify key elements of previous professional development you will leverage in the new plan..

2 Needs Assessment: Submit the school definition of student achievement. identify key findings from needs assessments.

3. Professional Development Goals: [dentify the professional development goals connected to the student learning goals for
the school/district,

4. Professional Development Opportunities: [dentify the processes and structures the school will use to provide professional

leaming opporiunities,

Professional Development Resources: identify the resources that will ensore professional leaming is ongoing.

6. Evaluation: identify your goals for evaluation of vour professional oevelopment in the first year,

S

The school improvement panel is committed to providing collegial professional development that is focused
on maximizing student achievement and that is compatible with current best practices, programs, and policies. The
school improvement panel will focus on enhancing the staff’s content knowledge and instructional strategies to better
assist students with varied learning needs to master the Common Core Standards. Prefessional Development activities,
along with opportunities pursued by individual educators, will help to create professional leaming communities that
will promote effective teaching practices and students® learning experiences.

The school improvement panel will continue to focus on areas identified as critical to student achievement.
Currently, we plan to focus on the following topics in the upcoming school year:

1. PAARC Treining: implementation of PAARC into daily lesson plans as well as training on
administration of the test.

Teachscape: Ongoing training ont domains 1 — 4 of Dantelson’s Framework

SGO/SGP: Training teachers to better develep sound goals and objectives.

Fundamental 5: Ongoing training using a proven best practices model

PBSIS: Training staff to recognize and reward positive behaviors to enhance school climate and
culture.

s

The professional development opportunities will be provided during full day, half day and after school training sessions. Staff
will continue to be afforded the epportunity to pursue outside professional leaming experiences.




Professional Development Sessions
November 5, 2013
Kawameeh Middle School

1) The Fundamental 5
2) Using Data in the Classroom

3) Prosper Software Training
4) PBSIS

All staff members who signed in attended sessions 1, 2 and 3 with the
exception of the following staff who attended session 1 and 4:

Jill Hall

Lisa Motacki
Heather Regenye
Paul DeFrancesco
Nikki Ferraro
Amanda Viggiano
Nicole Patamia
Jaclyn DeBlasi

(Gina Metta
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